


Bayonet Charge by Ted Hughes

Content, Meaning and Purpose 
-Describes the terrifying experience 
of ‘going over the top’: fixing 
bayonets to the end of rifles and 
leaving a trench to charge directly at 
the enemy.
-Steps inside the body and mind of 
the speaker to show how this act 
transforms a soldier from a living, 
thinking person to a dangerous 
weapon of war.

Language
‘The patriotic tear that brimmed in his eye Sweating like 
molten iron’- his sense of duty has now turned into the 
hot sweat of fear and pain. 
-’Cold clockwork of the stars and nations’- the soldiers 
are part of a cold and uncaring machine of war.
-’His foot hung like statuary in mid stride’- he is frozen 
with fear/bewilderment.
Form and structure
-The poem starts ‘in medias res’ to convey shock and 
pace. 
-Enjambment maintains the momentum of the charge/
-Time stands still in the second stanza to convey the 
soldier’s bewilderment and reflective thoughts. 

Exposure- Wilfred Owen

Content, Meaning and Purpose -

Speaker describes war as a battle 

against the weather and conditions. -

Imagery of cold and warm reflect the 

delusional mind of a man dying from 

hypothermia. 

-Owen wanted to draw attention to 

the suffering, monotony and futility of 

war. 

Language
-“Our brains ache” physical (cold) suffering and mental
(PTSD or shell shock) suffering.
-Semantic field of weather: weather is the enemy.
-“the merciless iced east winds that knive us…” –
personification (cruel and murderous wind); sibilance
(cutting/slicing sound of wind); ellipsis (never-ending).
-Repetition of pronouns ‘we’ and ‘our’ – conveys
togetherness and collective suffering of soldiers.
-‘mad gusts tugging on the wire’ – personification
Form and structure
-Eight verses of five lines: a regular structure. 
-Refrain used four times. 
-Enjambment.

Charge of the Light Brigade- Alfred Lord Tennyson

Content, Meaning and Purpose -

Published six weeks after a disastrous 

battle against the Russians in the 

(unpopular) Crimean War -Describes a 

cavalry charge against Russians who 

shoot at the lightly-armed British with 

cannon from three sides of a long 

valley. -Of the 600 hundred who 

started the charge, over half were 

killed, injured or taken prisoner. -It is a 

celebration of the men’s courage and 

devotion to their country, symbols of 

the might of the British Empire. 

Language
-“Into the valley of Death”: this Biblical imagery
portrays war as a supremely powerful, or even
spiritual, experience.
-“jaws of Death” and “mouth of Hell”: presents war as
an animal that consumes its victims.
-“Honour the Light Brigade/Noble six hundred”:
language glorifies the soldiers, even in death. The ‘six
hundred’ become a celebrated and prestigious group.
Form and structure
-Regular in its structure, with several examples of 
repetition. 
-Narrative poem, with features of the ballad form. This 
means that each stanza progresses the story of the 
attack.
-Six stanzas, as if each stanza is a memorial stone to one 
hundred of the six hundred cavalrymen.

Kamikaze- Beatrice Garland 

Content, Meaning and Purpose

-In World War 2, Japanese Kamikaze 

pilots would fly manned missiles into 

targets such as ships. -This poem 

explores a kamikaze pilot’s journey 

towards battle, his decision to return, 

and how he is shunned when he 

returns home. -As he looks down at 

the sea, the beauty of nature and 

memories of childhood make him 

decide to turn back.

Language
-The Japanese word ‘kamikaze’ means ‘divine wind’ or
‘heavenly wind’, and has its origin in a heaven-sent
storm that scattered an invading fleet in 1250.
-“dark shoals of fish flashing silver”: image links to a
Samurai sword – conveys the conflict between his love
for nature/life and his sense of duty. Also has sibilance.
- “they treated him as though he no longer existed”:
cruel irony – he chose to live but now must live as
though he is dead.
-“was no longer the father we loved”: the pilot was
forever affected by his decision.
Form and structure
-Narrative poem. Some sections are italicised to show a 
first person narrative. 
-Written in seven, six line stanzas. 
-No regular rhyme or rhythm. 

Cluster One- War.
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Plot Summary.
1. Ebenezer Scrooge is at work in his counting house. Despite the Christmas Eve 

cold, he refuses to spend money on coals for the fire. Scrooge's turns down his 
nephew, Fred’s, invitation to his Christmas party and the request of two men 
who want money for charity.

2. Scrooge is visited by the ghost of his dead partner, Jacob Marley, who tells 
Scrooge that, due to his greedy life, he has to wander the Earth wearing heavy 
chains. Marley tries to stop Scrooge from doing the same. He tells Scrooge 
that three spirits will visit him during the next three nights. Scrooge falls 
asleep.

3. He wakes and the Ghost of Christmas Past takes Scrooge into the past. 
Invisible to those he watches, Scrooge revisits his childhood school days, his 
apprenticeship with a jolly merchant named Fezziwig, and his engagement to 
Belle, who leaves Scrooge as he loves money too much to love another human 
being. Scrooge sheds tears of regret before being returned to his bed.

4. The Ghost of Christmas Present shows Scrooge Christmas as it will happen 
that year.  Scrooge watches the Cratchit family eat a tiny meal in their little 
home. He sees Bob Cratchit's crippled son, Tiny Tim, whose kindness and 
humility warm Scrooge's heart. The spectre shows Scrooge his nephew's 
Christmas party. Scrooge asks the spirit to stay until the very end. Toward the 
end of the day the ghost shows Scrooge two starved children, Ignorance and 
Want. He vanishes as Scrooge notices a dark, hooded figure coming.

5. The Ghost of Christmas Yet to Come takes Scrooge through a sequence of 
scenes linked to an unnamed man's death. Scrooge, is keen to learn the 
lesson. He begs to know the name of the dead man. He finds himself in a 
churchyard with the spirit pointing to a grave. Scrooge looks at the headstone 
and is shocked to read his own name. He is desperate to change his fate and 
promises to change his ways. He suddenly finds himself safely tucked in his 
bed.

6. Scrooge rushes out onto the street hoping to share his newfound Christmas 
spirit. He sends a turkey to the Cratchit house and goes to Fred's party, As the 
years go by, he continues to celebrate Christmas with all his heart. He treats 
Tiny Tim as if he were his own child, gives gifts for the poor and is kind, 
generous and warm.

Key Characters

Ebenezer Scrooge – A selfish business man who transforms into a 
charitable philanthropist.
Fred – Scrooge’s nephew whose party invitation he declines
Jacob Marley – Scrooge’s dead partner who returns as a ghost to 
warn scrooge to change his ways.
Bob Cratchitt – Scrooge’s clerk who doesn’t have much money. He 
loves his family and is shown to be happy and morally upright.
Tiny Tim – Bob’s ill son whose story plays a part in inspiring 
Scrooge’s transformation.
Mrs Cratchitt – Bob’s wife
The Ghost of Christmas Past – A strange combination of young and 
old, wearing white robes and looking like a candle.
The Ghost of Christmas Present - A portly, jovial gentleman 
surrounded by a warm glow. He brings joy on the most needy 
townsfolk.
The Ghost of Christmas Yet To Come – A robed and hooded spirit 
who confronts Scrooge with his own tombstone.
Fezziwig – Scrooge’s ex-employer
Belle – A woman who scrooge was in love with who left him due to 
his greed.
Fan – Scrooge’s sister
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Poverty Industrial Revolution The Workhouse Capitalism
The population of the towns and cities was 
increasing rapidly. Due to the effects of the 
industrial revolution, people were flocking 
into the towns and cities in search of 
employment. Large numbers of people were 
looking for work, so wages were low, barely 
above subsistence level. If work dried up, or 
was seasonal, men were laid off, and 
because they had hardly enough to live on 
when they were in work, they had no savings 
to fall back on. Living conditions for the 
poor were appalling- large houses were 
turned into flats and the landlords who 
owned them, were not concerned about the 
upkeep or the condition. These houses were 
extremely overcrowded and dirty. There 
were children living with their families in 
these desperate situations but there were 
also numerous homeless children living on 
the streets of London. Sometimes, the only 
water the poor had access to was from the 
sewage ditch in the street. 

During the Victorian era, Britain became 
one of the world’s primary economic 
powers. After the invention of steam power, 
many people moved from rural areas to the 
cities to search for higher paying work. The 
people who moved to the city in search of 
work were dubbed the “working class”. 
Britain became an industrial hub and the 
economy was strong. With a sharp increase 
in production, Britain’s trade industry 
increased drastically as well. Everything 
converted from traditional, manual labour 
to machine-driven, highly-productive 
labour. This caused a reduction in the 
amount of men needed for work, which 
therefore increased poverty levels and crime 
in the cities. Working with machinery was 
also was more dangerous and life 
threatening for the workers.

The Poor Law Amendment Act of 1834 
allowed the poor to receive public assistance 
only if they went to the workhouse. 
Workhouses were deliberately made to be 
miserable in order to deter the poor from 
relying on public assistance. In the 
workhouse, the poor had to work for their 
food and accommodation. Workhouses 
were appalling places and the poor would 
often beg on the streets or die to avoid going 
to these places. Upon entering the 
workhouse, the poor were stripped and 
bathed. If a family entered the workhouse, 
they were split up and they would be 
punished if they tried to speak to one 
another. Children received an education 
which did not include the two most 
important skills of all, reading and writing, 
which were needed to get a good job. They 
sometimes were ‘hired out’ to work in 
factories and mines where they were made 
to do dangerous and deadly jobs. 

The word capital means “something of 
value”. Capitalism is an economic system in 
which people who own the means of 
production (factories, land, shops, tools, 
machines, shipping companies etc.) are able 
to make a lot of money by producing what 
people want and need. Capitalism has a 
more or less free market economy. That 
means prices move up or down according to 
the availability of the products. The people 
who own the businesses (capitalists) 
produce these popular goods and employ 
workers on a wage to produce them. These 
workers use their skills to produce products 
which are then sold for a profit by the 
business owner. The profit is not shared 
with the employees. Some people argue that 
this system hurts workers, because 
businesses make more money by selling 
things than they pay the workers. Business 
owners become rich while workers remain 
poor and exploited.

Dickens’ ideas and intentions Language Structure and Form
Dickens’ writing criticised economic, social, and moral issues in the Victorian era. He 
showed compassion and empathy towards the vulnerable and disadvantaged people in 
English society, and help to bring about several important social reforms. Dickens’ deep 
social commitment and awareness of social issues come from his traumatic childhood, 
where his father was imprisoned for debt, and he was forced to work in a shoe-blacking 
factory at 12 years old. In his adult life, Dickens developed a strong social conscience and 
empathised with the victims of social and economic injustice.

Dickens’ intention in A Christmas Carol is to draw readers’ attention to the plight of the 
poor and to highlight the hypocrisy of Victorian society. He juxtaposes the wealth and greed 
of capitalists with the poorer classes and draws attention to the way in which the greed and 
selfishness of some impacts on the quality of the lives of others. His moral message appears 
to be that we should care for our fellow man. The transformation of Scrooge suggests that 
Dickens feels it is never too late for change and redemption. Dickens emphasises the 
importance of family, friendship and charity in bringing about this change.

Satire- use of humour or ridicule to criticise 
Asyndeton- list without conjunctions
Polysyndeton- list with conjunctions (and)
Simile- comparing using ‘like’ or ‘as’
Metaphor- saying one thing is another
Personification- make object human
Pathetic fallacy- weather to create mood
Pathos- language to evoke pity
Allusion- reference to another literary work
Hyperbole- exaggerated statement
Connotation- associated meaning of word
Characterisation- built up description of 
character in text
Semantic field- words related in meaning
Imagery- visually descriptive language

Conflict- problem faced by characters
Resolution- point where conflict is resolved
Foreshadowing- clue about something later
Foreboding- sense that something will 
occur
Juxtaposition- two contrasted ideas
Backstory- insight into character’s past
Exposition- revelation of something
Poetic justice- good rewarded bad punished
Melodrama- exaggerated characters/events
Motif- repeated image or symbol
Antithesis- contrast of ideas in same 
grammatical structure
Authorial intrusion- where author pauses to 
speak directly to reader
Allegory- characters/events represent ideas 
about religion, morals or politics
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3D DESIGN

Vocabulary

Emphasis

The focal point of an artwork-: the point where the artist wants the viewer's 

attention to be. 

Variety 

The differences found in a work, of art: the thickness of lines, the sizes of 

objects, the colors used. The differences can be related, a variation on a 

theme. 

Unity 

The whole or total effect of a work of art resulting from the way the elements 

have been put together. A work has unity when all its parts are linked 

together in some way. 

Balance

The way parts of a composition are placed together to create a sense of 

unity.. Balance may be symmetrical with one half of a design being almost a 

mirror image of the other half. Or balance may be asymmetrical, with two 

halves that are very different. 

Rhythm

The movement created by the repetition of such visual elements as lines, 

shapes and colors. 

Contrast The use of opposites in close proximity. There can be contrast in 

color, shape, line or texture. Bold contrast - black and white, subtle contrast -

soft colors. 

Harmony 

An overall agreement between all the parts of a work of art. Harmony often 

involves the use of similar elements with slight variations. 

Proportion

The size relationship between the parts and the whole, or between one part 

and another. An artist uses proportion to convey a sense of space of depth, 

and may also use it for emphasis.

Using a circle or ring can represent a 

positive emotional message, love and 

unity, togetherness.

The square can represent stability and 

balance , it is a strong message and 

represents professional and efficient.

The triangle can mean mystery and power 

it can be used to represent scifi, religious or 

law related brands.

Vertical lines communicate commitment 

and strength. When use in a log it reflects 

goals and progress.

Horizontal lines give a sense of moving 

through time. It conveys futuristic and 

technology
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Composition The layout of information or an image is important. The 

following principles should be followed.

Centre of interest The area that first attracts attention. A strong form or use 

of colour can be used to direct the eye to this part of your image.

Symmetrical Balance This provides a sense of balance suggesting all parts 

of the image are equal. This is created by making the image the same on 

both sides using symmetry.

Asymmetrical Balance A lack of balance can also be used to make a visual 

statement, but still provide equality to all sides of the image.

Unity Assuring your sign has a sense of harmony use similar lines, organic 

shapes and fonts throughout the image/sign.

Contrast Purposefully creating a sense of visual discord, disorder, in order to 

create an area of emphasis throughout the image.

Movement Creates a visual flow in the image or sign that guides the reader 

through the information.

Repetition Recurring use of certain design elements is another way to 

engage the viewer

Centre of interest Symmetrical Balance Asymmetrical Balance

Unity Contrast Movement
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Every image has the elements of Art included within it, all 

Images can be analysed using the questions on the left and the 

use of the formal elements provide a structure to the analysis.



ACTING

Year 10 Acting Component 1

One Man Two Guvnors

Performance characteristics:

One Man Two Guvnors is a predominantly comedy themed play which shows a 

range of exaggerated and melodramatic characters navigating their way to the end 

of the story where all their secrets are revealed. Actors use a high level of 

exaggeration, expression through both their vocal abilities and physicality. 

Characters such as Francis also tend to break the fourth wall often and address the 

audience regarding the trouble he has gotten himself into this time! 

Lazzi’s- What are they?

A Lazzi is defined as a improvised comedic dialogue or 

action. They can usually add to the plot, scene or add 

comedic relief in an ordinarily neutral scene. 

Lazzi’s are usually associated with the fifteenth century 

Commedia Dell’Arte! This usually helps keep the pace of 

a fast moving comedic play where we see the stock 

characters never learning from their mistakes!

Lazzi’s can be split up into various subcategories such 

as: food, violence, acrobatic, language, props, stupidity 

and more!

Staging requirements: The play was written based in the time era of the 1960’s so 

therefore this should be conveyed through design elements such as set, costume, 

props and music. Companies could experiment with performing it using different 

types of staging exploring the use of the multiple scene changes. The decision 

could be made to set it in a different time and/or place, finding parallels with the 

theme of social class in different locations.

Original Production- One Servant to Two Masters.

Originally written in 1745 by Carlo Goldoni, the story of the classic Zanni / servant 

character being employed by his masters. 

The play tells the story of a hungry servant who, upon realising that working for two 

masters could ensure him a greater supply of food, tries to do the job of two men 

while working desperately to conceal that fact from both employers.

The play’s most famous scene takes place during a feast, when the starving Zanni 

attempts to serve dinner to both his masters’ at the same time, without either finding 

out (and desperately trying to have his own dinner as well!).

Themes: 

Lying

Greed

Lust

Men and women

Money

Identity

Love

Social Class

Characters: 

Francis Henshall

Stanley Stubbers

Rachel Crabbe

Alfie

Harry Dangle

Lloyd Boateng

Pauline Clench

Charlie Clench

Alan Dangle 

Dolly

Context: The play is set in the early 1960’s Brighton-

UK. We see this time era shown by many elements of 

production such as the characters clothing, the 

decoration of the set and props. 

There is comment towards views of the time in regards 

to social class- rich and poor and equality- men and 

women. 

This semester we will be completing your work on Component 1 One Man Two Guvnors. 

You must make sure that you include and understand the following information in this 

knowledge organiser. 

Task 1: Front page: Create a collage showing all elements of Theatre Production.

Task 2: Write the roles and responsibilities of professionals (director, performer, lighting designer, 
Set designer, costume designer) in the industry using keywords and examples

Task 3: Create a display page (2 x A4 sides)for the pieces you are studying

Task 4: Explain the stylistic quality of the production. 

Task 5: Roles and responsibilities of the performance team.

Task 6: Theme of the play.

Task 7: State the genre of the play …
then explain how this is communicated. 

Task 8: Explain the purpose of the play.

Task 9: Compare and contrast the repertoire you have studied. 

List of research for Component 1: 

> History of Theatre

> Design elements of theatre

> Research into genres of plays

> Roles and responsibilities of theatre 

practitioners

> Research about OM2G’s (character list, plot 

synopsis, genre, original performances 

conditions, roles in the production, design 

elements)

> P.E.E paragraphs explaining scenes in OM2G)

Brief Synopsis One Man, Two Guvnors is a fast-paced, hilarious farce that follows the mixed fortunes of Francis Henshall. 

Down on his luck and permanently hungry, Francis suddenly finds himself employed by two bosses. His first guvnor is Roscoe 

Crabbe, a revered London gangster who has, apparently, come to Brighton to claim money owed to him by his fiancee’s father, 

Charlie Clench. However it soon becomes clear that Roscoe is, in fact, his twin sister Rachel Crabbe in disguise. Roscoe was 

killed by Rachel’s boyfriend, Stanley Stubbers, and she wants the money to flee the country with Stanley. Unfortunately for 

Francis, his second boss is Stanley, who does not know that Rachel is in Brighton. Stanley is hiding from the police, waiting to be 

reunited with Rachel. To prevent discovery and earn money from both guvnors, Francis must keep Rachel and Stanley apart. To 

aid him in his quest, Francis enlists help from the audience and frequently brings unsuspecting audience members up on to the

stage to do his job for him. Meanwhile, Roscoe’s fiancee and Charlie’s daughter, Pauline Clench, must keep Rachel’s disguise a 

secret, risking her own future happiness with wannabe thespian, Alan Dangle. As Francis’s world plunges into further mayhem 

and confusion, his attempts to woo Dolly, Charlie’s bookkeeper, go awry and he must prove to her that he is a good, honest 

man. Believing Stanley to be dead, Rachel finally ditches her disguise but she is soon reunited with her lover. Normality is 

restored as Francis plans to take Dolly on holiday to Majorca, Pauline and Alan are reunited, and Rachel and Stanley decide to 

marry and turn themselves in to the police. One Man, Two Guvnors is a rollicking farce, which often breaks the fourth wall, as 

Francis enlists the aid of willing and unwilling audience members in his quest to serve two masters and finally get a good meal.

OM2G

Fill this ring with ALL of your

knowledge of OM2G 

Fill the outside of the ring 

with theatrical skills that will 

help assist your writing

Commedia Dell’Arte Stock 

Characters

Exaggeration 

in physicality-

Lazzi’s
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Year 10 Acting Component 2

A Monster Calls

Characters:

● Conor O’Malley- Main character

● The Monster- Who haunts Conor

● Mother- Chronically ill

● Father- Lives far away

● Sully- School Bully

● Anton- School Bully

● Harry- School Bully

● Lily- Conor’s Best Friend 

● Grandma- Cold and strict

● Mrs Marl- English Teacher 

● Large Ensemble 

Synopsis: Thirteen year old Conor O’Malley our main character is dealing with far more than other boys his 

age. His beloved and devoted mother is ill with cancer and he is experiencing nightmares. He has little in 

common with his imperious grandmother. His father has resettled thousands of miles away. But Conor finds a 

most unlikely ally when the Monster appears at his bedroom window one night. Ancient, wild, and relentless 

the Monster doesn’t at first phase Conor as his nightmares are far scarier. However, this is until the Monster 

demands the scariest thing of all from Conor - The truth about his nightmares. The Monster guides Conor on 

a journey of courage, faith, and truth that powerfully fuses imagination and reality. 

This semester we will be focusing on the Component 2 performance of 

either A Monster Calls or Curious Incident. You will need to understand the 

research behind the production and apply skills to this research. 

Tasks: 

1. To write out this information into a display poster. To use colours, information and 

more research to create a poster that could be shown in school and that gathers 

your knowledge. 

2. To use this research as a starting point and to research the sub-heading and find 

out more information about your piece. Write this down and bring it to our next 

lesson. 

3. To take one of the scenes and to block this section. This will be to create/ write up 

what we are going to do with the scene and how we are going to interpret this for 

an audience. 

4. To research your character and find out more information about your character's’ 

development and background. 

5. To choose a skill/ keyword and write a strength or area for improvement about the 

lesson for that week. 

Technical skills, stylistic skills and interpretative 

skills > To research the difference between 

these three skills and begin to create a list of 

skills that would go under these headings. 

Skills to work on: 

- Learning your lines

- Technical skills

- Stylistic skills

- Interpretative skills

- Collaboration skills

- Physical skills

- Vocal skills

- Organisational 

skills

- Responding to 

feedback

Curious Incident of the Dog in the Night-Time

Synopsis: Our main character, Christopher Boone, a fifteen year old boy who has ASD- Autism Spectrum 

Disorder, has found his neighbours dog dead and he has been killed. He sets out on his investigation to find 

the murderer of the dog Wellington, showing how somebody with ASD navigates the world around them 

including socially, sensory and trust. As Christopher continues his journey, despite his fathers disapproval, he 

uncovers more to the story than thought possible. Finding letters that alert him to the news that his mother did 

not die as his father first told him, but instead had moved away, he loses all trust in his father and begins his 

next journey to London to find his mother.

Characters:

● Christopher Boone- Main character with ASD

● Ed Boone- Christophers Dad

● Siobhan- Christophers Therapist

● Judy Boone- Christophers Mum

● Mrs Shears- Next door neighbour

● Mr Shears- Judy’s new partner

● Mrs Alexander- Elderly neighbour 

● Uncle Terry- Christophers Uncle

● Mrs Gascoyne- Christopher’s Teacher

● Mr. Thompson- Neighbour

● Mr. Wise- Neighbour 

● Police Man

● Duty Sergeant 

● Large Ensemble 

Themes: Death, isolation, grief, honesty, truth, reality Themes: Invisible disabilities, loss, independance, trust, adventure 
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Year 10 Acting Component 1 & 2 keyword support

Keywords
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P.E.E paragraph

Point- To make a point in a paragraph is the specific argument or 

statement that you want to make.

Evidence- You must then provide evidence to show that your point is 

true and give facts. This might be a quote from a scene, a moment in 

the play, something the character says or research from the director. 

Explanation- You will then need to explain why you have chosen this 

point and evidence and how you have explored it through theory and 

practically. 

Drama key words glossary…
● Actions/Intentions: The action verbs the actor uses to fulfill the Objective/Driving Question. i.e. to 

possess.
● Activity: A specific physical task that may or may not be connected to an action, such as a character 

loading a gun or packing a suitcase.
● Ad-Lib: Spoken words (sometimes witty comments) said out loud that are not in the script. They can also 

be given “off the cuff” when another actor forgets a line.
● Apron: The area of the stage in front of the proscenium arch.
● Arena: A type of stage where the audience is seated on three sides (also referred to as Thrust).
● Blocking: To set the movements of actors on a stage or set. Also, any given movement that enhances the 

scene, such as a specific character gesture. 
● Characterisation: The actor using their craft to explore and develop the specific qualities of a character.
● Cultural: Relating to the ideas, customs, and social behaviour of a society.
● Dialogue: The written words spoken by the actors/characters.
● Direct address: Where an actor directly speaks to/ addresses and audience. 
● Dramaturge: A profession in theatre that deals mainly with the research and development of plays. The 

dramaturge often assists the director in the preparation of a production.
● Duologue: a play or part of a play with speaking roles for only two actors.
● Emotion: The agitation of feelings such as: sadness, power, fear, love, hate and joy. 
● Endowment: To give physical or emotional attributes to your character, to create more reality and 

meaning to further the needs of the story. Objects can also be endowed with physical, emotional or 
historical attributes: shaving without a blade, removing wet clothing when it’s not wet, drinking water as 
if it’s vodka.

● Facial expressions: A facial expression conveys an emotion that tells us about the character and the way 
they react to the situation. It may also tell us something about that situation, eg if the character is very 
shocked when something happens. A facial expression can also convey the character's true feelings.

● Fourth wall: The imaginary wall which separates the actors from the audience, and the audience from the 
stage. The actor uses it to create the reality in the scene, and keep one’s mind in the world of the film or 
play.

● Given circumstances: The background and current circumstances of a character, ranging from who you 
are, where you are, and why you are doing it. The costumes, sets and lighting—all the circumstances that 
are given to the actor to take into account as they create their role

● Historical: of or concerning history or past events.

● Improvisation: Setting out to do a scene with no pre-planned or written idea. A process leading to 
spontaneous discovery that allows   the actor to find real, organic impulses within themselves.

● Intention: Another word for an acting objective, or action, that an actor pursues while onstage.
● Levels: Levels can be used to suggest status - meaning the power or authority one character has over 

another. It's important to consider what the use of levels suggests when staging a scene. Levels can also 
be used to suggest various locations..

● Magic if/What if?: Created by Stanislavsky, the actor tries to answer the question, “If this were real, how 
would I react?”

● Monologue: An uninterrupted speech by a character in a performance. The monologue may be to 
another character or the audience.

● Motivation: The Why? The reason a character pursues a particular objective or super objective.
● Naturalism: A naturalistic style of theatre used to make the acting and scenes seem real and relatable to 

an audience. 
● Objective: A character’s pursuit of a specific goal in a scene. Also referred to as the intention or driving 

question.
● Pace: The speed at which you pick up your cue and deliver the next line of your dialogue. Pace can also 

be the speed that creates a style for the piece.
● Physical gesture: A specific movement or physical action of a character that expresses the psychology, 

feelings and desires incorporated into one gesture. It is often used by the actor to awaken the essence of 
his character.

● Physical Theatre: Physical theatre is used to describe any mode of performance that pursues storytelling 
or drama through primarily and secondarily physical and mental means. ... Work has inter-disciplinary 
origins - it crosses between music, dance, visual art as well as theatre.

● Physicalisation: To express with the body. Showing as opposed to telling. Externals of a character, such 
as how they eat, walk and talk.

● Political: relating to the government or public affairs of a country.
● Projection: Generally, the ability to be heard by the audience. 
● Representational: Represents “realism.” Characters in their real lives that are not aware the audience is 

there.
● Semiotics: the study of signs and symbols and their use or interpretation.
● Social: relating to society or its organization.
● Sound FX: any sound artificially produced, reproduced from a recording, etc, to create a theatrical effect.

It is important that you are working on understanding each of 

the terms in this performing arts glossary. This will support 

you in Component 1 and 2. 

Point: 

● In my opinion… 

● The writer uses…

● Similarly… 

● In contrast… 

● One way the writer creates atmosphere is 

through… 

● The writer presents their character as… 

● The author is conveying the message that… 

● It appears that… 

● The writer explores/ emphasises/ depicts/ 

demonstrates… 

Evidence: 

● An example of this is… 

● We see this in chapter/ line… 

● This idea is demonstrated… 

● This is evident when the author uses… 

● When the character declares… 

● For example… 

● For instance… 

● We see this when… 

● This is highlighted in… 

● The phrase/ word/ line… 

● The writer describes this… 

● This is highlighted in… 

Explain:

● The shows/ suggests/ indicates… 

● This demonstrates the writer’s intention to… 

● This is significant because… 

● The writer uses this technique to… 

● The context of this key fact is that… 

● The adjective/ verb/ noun shows… 

● This creates the image/ ideas that… 

● This idea clearly links to… 
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Extended learning: Homework tasks will be set regularly by your class teacher. These tasks should take 

you on average 40 minutes to complete and you will have a week to complete each task. All homework 

tasks will relate directly to your coursework portfolio and are important part of your project work.

Artist References: Peter Randall Page, Aurora Robson, 

Dale Chihuly, Eduardo Paolozzi, Jim Dine, Hannah Hunter

Sketchbooks should show your 

thoughts, ideas, sketches, 

annotations, development and 

research of other artists.
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DANCE

Btec Dance

Physical Skills

Alignment Correct placement of body 
parts in relation to each other.

Balance A steady or held position 
achieved by an even distribution of 
weight.

Control The ability to start and stop 
movement, change direction and hold a 
shape efficiently.

Coordination The efficient 
combination of body parts.

Extension Lengthening one or more 
muscles or limbs.

Flexibility The range of movement in 
the joints (involving muscles, tendons 
and ligaments).

Posture The way the body is held.

Stamina Ability to maintain physical 
and mental energy over periods of 
time.

Strength Muscular power.

Terminology 

Actions What a dancer does eg travelling, 
turning, elevation, gesture, stillness, use 
of body parts, floor-work and the 
transference of weight.

Choreographic approach The way in which 
a choreographer makes the dance.

Choreographic devices Methods used to 
develop and vary material.

Choreographic intention The aim of the 
dance; what the choreographer aims to 
communicate.

Choreographic processes Activities 
involved in creating dance such as 
improvisation, selection and development.

Choreography The art of creating dance.

Constituent features Characteristics of 
choreography such as style, stimulus, 
subject matter, number/gender of 
dancers, action content, choreographic 
principles, form and structure, physical 
and aural settings.

Examples of how to improve alignment and 
balance in a retire in turn out. For SMART 
targets find examples of exercises and 
tasks you can do to improve physical skills. 



DANCE

Btec Dance

How to: Improve Alignment

https://www.youtube.com/watch?v=Lon1p_pUxZ8

https://www.fitpro.com/blog/index.php/dance-alignment-

perfect-posture/

https://www.yogajournal.com/poses/better-posture-101

https://www.youtube.com/watch?v=ZchX0gS_Iw8&t=27s

https://www.youtube.com/watch?v=LzPCgU-eea4

https://www.youtube.com/watch?v=9zu9x_HSh_g

https://www.youtube.com/watch?v=L6ovGVCqh2o

Keywords you need to know for this 
component:

Stylistic Qualities: the particular way and 
choreographer/performer has used techniques, 
methods and features in their work. 

Stimulus: What the dance is based on, the 
starting point for the choreography

Style: Type of dance genre eg.Ballet/Tap/Jazz

Social Context: A dance work that refers to the 
society or culture in which it is made and that 
reflects the dynamics within that society or 
culture. Such things as lifestyle, socio-economic 
status, employment, race may influence or be 
reflected in the dance work.

Contextual Influences: cover a range of aspects 
that can influence the ways in which a dance was 
choreographed, and the ways in which it is 
received by an audience.

Contextual influences can include aspects such 
as:
• the historical period the dance was 

choreographed in
• the kind of society the choreographer lived in
• the political climate prevalent at the time
• the cultural influences the 

choreographer/dancer was subject to
• the way the features of the dance reflects a 

particular time or place
• how the dance has been influenced by the 

events of the choreographers life
• how our reading of the dance might be 

influenced by our own contextual factors, ideas 
and beliefs

How to: Improve Strength

https://www.youtube.com/watch?v=dC0g024RfAs

https://pureenergybcs.com/blog/2016/8/16/5-exercises-you-

can-do-at-home-to-be-a-better-dancer

https://www.varsity.com/news/dance-team-strength-

conditioning/

https://www.youtube.com/watch?v=m4LWCV_cbjM

https://www.youtube.com/watch?v=LSBFlBqkgtg

https://www.youtube.com/watch?v=OwcdvlJb0L8

Arabesque: The gesture leg is extended behind 
the dancer’s body at 90° or higher

Attitude: The hip of the gesture leg is at 90°, 
the knee is bent, and the foot is pointed

Chaînés: “Linked like a chain”. A series of small 
turning steps with the feet in first position 
relevé

Coupé: “To cut”. A small intermediary step, 
used as a link between steps, such as jeté, pas 
de bourré, etc., using the cou-depied position. 

Demi: Half. As in demi-plié. 

Dèveloppé: A large, relatively slow leg gesture. 
The gesture limb begins from first or fifth 
position, passes through passé, to extend at 
90° or higher to the front (en avant), side (a la 
seconde), or back (en arrière - arabesque). 

Piroutté: “Whirl or spin”. A controlled turn on 
one leg in relevé.

Plié: A bend of the knees while the torso is 
held upright

Relevé: A rise or spring onto the toes (demi- or 
full pointe) from plié. 

Retiré: A static position in which the hip of the 
gesturing leg is externally rotated and 
abducted, the knee is flexed, and the foot is 
pointed and touching the knee of the stance 
limb. 

https://www.youtube.com/watch?v=Lon1p_pUxZ8
https://www.fitpro.com/blog/index.php/dance-alignment-perfect-posture/
https://www.yogajournal.com/poses/better-posture-101
https://www.youtube.com/watch?v=ZchX0gS_Iw8&t=27s
https://www.youtube.com/watch?v=LzPCgU-eea4
https://www.youtube.com/watch?v=9zu9x_HSh_g
https://www.youtube.com/watch?v=L6ovGVCqh2o
https://www.ldoceonline.com/Arts-topic/
https://www.youtube.com/watch?v=dC0g024RfAs
https://pureenergybcs.com/blog/2016/8/16/5-exercises-you-can-do-at-home-to-be-a-better-dancer
https://www.varsity.com/news/dance-team-strength-conditioning/
https://www.youtube.com/watch?v=m4LWCV_cbjM
https://www.youtube.com/watch?v=LSBFlBqkgtg
https://www.youtube.com/watch?v=OwcdvlJb0L8
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Design brief analysis and key terms

Key terms and definitions for analysing a brief

Form - why it is shaped as it is?

Function - what its function is – whether it works.

User requirements - what attributes would 

persuade users to choose the product and why?

Performance requirements - What would the 

product be required to do to achieve optimum 

performance.

Material and component requirements - what 

would each part of the products material need to 

achieve to perform correctly.

Ease of manufacture - How easy can the product 

be manufactured?

Ease of maintenance - Does the product require 

routine servicing, if so how can this be performed?

Legal and safety requirements - Are there any 

legal standards the product should meet?

Aesthetic Properties - How does the material 

look?

Mechanical Properties - Does the material move?

Electrical Properties - Does the material require a 

current to pass through it?

Raw Material and Processing - How is the material 

made?

Environmental Impact - How does the material 

affect the environment?

Reusability - Can the material be recycled?

Analysing a brief

When design a product you need to what 

information you are being given in order 

to find a solution to the engineered 

problem.

Look for info on what….

Physical requirements - what does it 

do, hold, cover carry?

Aesthetics - how it looks

Size - does it have maximum/minimum 

size, is it replacing something?

Function - what does it do/control?

Performance requirements - How can you 

measure its success, does it work well?

Features of an engineered product

Dimensions - Size

Tolerance - How much bigger or smaller 

can a product be and still fit/work?

Surface finish - measure in micrometres 

(μm). How it might look or wear or 

resistant to corrosion/rust water.

Physical form - 2D 3D flat curved. Is it 

long joined to something, sharp edges 

etc.

Prototypes

A test model either virtually on computer or 

a model.

Why?

To find faults and mistakes, to test one 

example therefore preventing expensive 

mistakes. Several prototypes can be made 

to develop a design making improvements 

on each one.

How?

Functional tests - Checking everything 

works,moves, fits

Ergonomic tests - Checking easy to use, 

controls can be reached 

Destructive tests - Will it break, how 

much can it take, load,pressure.

Key terms and definitions

Third angle projection - Three views of 

an object

PPE - Personal protective equipment 

Scale - The relation between the real 

size of something and a model or 

drawing

Isometric drawing - 3D drawing 30 

degrees from the horizontal.
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Types of work instructions 

Flow charts

Schematics and diagrams

Job cards

Production plans

Reason

Make sure processes carried out correctly

Reducing likelihood of mistakes(step by step 

process

Making sure correct tools used.

Improving a production plan

Simplify the task.

Remove unnecessary stages, number of tools 

and machines.

Standardised components

Materials recap

Ferrous Metals - Contain Iron, eg 

stainless steel

Non Ferrous metals - No Iron, 

such as bronze or brass or a 

mixture of metal(alloy) often mixed 

to make it stronger.

Thermosetting polymers - heated, 

formed once cannot be reformed. 

Useful where a lot of heat is 

applied eg. Kettle.

Thermoforming polymers - heated 

and reformed over and over. Eg 

Acrylic.

ABS - Acrylonitrile Butadiene 

Styrene

Recording of Data

For the result of engineering investigation, recording of data is required. 

Consider accuracy & Reliability.

Examples. Graphs and charts.

Manufacturing processes 

Cutting processes

Drilling - Holes, either all the way through or 

flat bottomed.

Sawing - Mechanical or manual cutting of 

material

Filing - removing sharp edges or shaping 

round edges.

Shaping processes

Turning - Producing a range of shapes and 

diameters of round bar

Milling - removing material to create slots or 

parallel lines, grooves, recessess.

Forming processes

Casting - sand casting or die casting in a die 

(mould).

Forging - drop forging, upset forging, forcing 

heated metal into shape through shaping 

machinery.

Extruding - forcing soft polymer through a 

die.

Moulding - Vacuum forming or injection 

moulding.

Joining and fabrication processes

Fastening - mechanical join between two 

components eg screws, nuts, bolts.

Bonding - glue and adhesives.

Soldering - melting solder to join electric 

components to a circuit board.

Brazing - Joining different metals together 

using heat.
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Before drawing an engineered 

component a suitable border and title 

block is required. The drawing border 

and title block has the following 

Dimensions

.

5mm space

10mm text line

5mm space

10mm border

Third angle orthographic projection

The standard symbol that you will find on a drawing arranged in a 

third angle projection looks a traffic cone. 

This will help remind you how to set out the drawing

This means the first drawing you will see is the top view, then the 

side view.

Types of lines

A construction line is a really light line. It is a line that can be 

removed for the final drawing, it may be a part of a circle that was 

draw or a line that was used to lay the drawing out correctly.

A centre line shows the centre of an object or components that is 

equal in size on either side.

A hidden line shows a space, void or part of an object that can 

not be seen from the view that has been drawn. Although it 

cannot be seen it still needs to be represented and is show as a 

dashed line.

A dimension line shows the size or length of part of the 

component or object

Information required can include, name of person completing the drawing, what the 

drawing is, the name of the company, a date and perhaps a number if it is a series of 

drawings.

Layout out of an Engineering drawing
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As well as a third 

angle orthographic 

projection, an 

engineering drawing 

can include an 

isometric projection 

which uses vertical 

lines and lines 

drawn at 30° to 

horizontal.

Representing dimension lines on a drawing
Dimension lines show the size or measurements of an engineered product 

or component 

Representing dimension lines on circles

All of the above are acceptable when showing the dimensions, diameter or 

radius of a circle

Isometric drawing

Types of rendering

Stippling

Scumbling

Hatching

Cross Hatching

Shading

Blending

Shading or rendering a three dimensional isometric drawing will give the drawings a 

realistic feel and show materiality.(what it is made of).
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Types of Engineering sectors

Engineering Disciplines

The generally accepted four main engineering disciplines are: 

● Electrical engineering, including electronic engineering – this 

includes the study and application of electrical, electronic and 

electromagnetic principles and processes – from electricity power 

stations, to printed circuit boards in mobile phones, and 

electromagnetic door bells. 

● Civil engineering – this includes the design, planning and 

construction of roads, bridges, buildings and other structures.

● Chemical engineering – this includes processes used to alter 

the properties of raw materials to produce petrol, plastics and oil. 

● Mechanical engineering – this includes the production by and 

operation of machinery, such as lathes and milling machines 

There are also subdisciplines of these main disciplines. 

Automotive engineering, for example, is a subdiscipline of 

mechanical engineering

Engineering interconnections

● Mechanical engineers who make 

various car parts using machine tools. 

● Electrical engineers who design 

and maintain factory electrical 

switchgear, including transformers to 

convert 11 kV supply voltage to 440 

volts so the factory machines can 

work. 

● Electronics engineers who design 

the engine management systems that 

control a car’s engine functionality. 

● Computer engineers who support 

all other disciplines, looking a er 

computer hardware and writing the 

many so ware programs, such as 

those used to control production 

processes and purchasing stock 

levels. 

● Maintenance engineers who 

maintain and service machines and 

repair equipment breakdowns.

Job roles in engineering 

organizations

Maintenance Technician - Periodic 

inspection checks of equipment 

(daily, weekly, monthly, etc.), 

looking to see if there are any oil or 

water leaks and listening for any 

unusual noises coming from the 

equipment.

Machine Operators - Machine 

operators operate machinery, such 

as drills and lathes, which is used in 

the production of engineered 

product parts and components. This 

includes computer numerical control 

(CNC) machines.

Design engineers develop an initial 

idea for a product by using their 

knowledge of scienti c principles 

and undertaking mathematical 

calculations, and producing 

sketches and engineering drawings. 

Design Engineer -

Manufacturing engineers use their 

engineering skills and knowledge to 

improve manufacturing processes, 

ensuring that a product can be 

manufactured e ciently and safely, 

and that the  nal engineered product 

can be made cost-effectively.

Career progression 

routes

Apprentice

Operator

Technician

Technical

Professional 

Management
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- Spider monkeys have 
a prehensile tail that 
allows them to cling to 
branches. Sharp nails 
allow them to peel 
bark.

- Poison dart frogs are 
a bright colour to warn 
predators away.

Ecosystem - Key terms Distribution of Biomes

Tropical Rainforest - Vegetation 

- Competition for light causes 
trees to grow fast. They are tall 
and straight. Buttress roots 
support these tall trees.

- Plants on the forest floor are 
shade tolerant and able to cope 
in the darker conditions.

- Epiphytes grow high up on the 
branches of trees to gain access 
to the light.

- Lianas wrap themselves around 
other trees to gain access to 
light.

- Plants have drip tips. Tropical Rainforest - Animals 

- Jaguars have spotted 
fur. This camouflages 
them in the dappled 
shade of the forest 
floor.

- Parrots have strong, 
sharp beaks to help 
them crack open nuts. 

Temperatures are high all year ( around 28°C).

Rainfall is around 250mm per month.

Rainforest Climate

Protecting Tropical Rainforests

Effects of deforestation in Malaysia

Causes of deforestation in Malaysia

Water and Nutrient Cycle

- Selective logging. Only fell fully grown trees. Mark sustainable trees for sale.

- Conservation & education. WWF (NGO) educate and train conservation workers. Buy threatened 
areas. 

- Ecotourism. Minimises damage to the environment and benefits locals. This creates incentive to 
protect the forest.

- International agreements. International Tropical Trade Agreement restricts trade in hard woods.

- Debt reduction. Debts have been reduced in return for agreement that rainforests will not be 
deforested. This is called ‘debt-for-nature swapping

Key term Definition

Ecosystem
A community of plants and animals that interact with one 
another and their physical environment.

Abiotic Relating to non living things.

Biotic Relating to living things.

Producer
An organism or plant that is able to absorb energy from the 
sun through photosynthesis.

Primary consumer Creature that eats plant matter. Also known as a herbivore.

Secondary 
consumer

Creature that eats other animals. Also known as a carnivore.

Decomposer An organism that breaks down dead plant and animal matter.

Food chain
The connections between different organisms 
that rely on one another as their food source.

Food web
A complex hierarchy of plants and animals 
relying on each other for food.

Biome
A large global ecosystem with flora and 
fauna  adapting to their environment.

Biome Key Characteristics

Tropical 
Rainforests

•Along equator (Asia, Africa / South America). •6% of earth’s 
surface. •25°C – 30°C and over 250 mm rain per month. 

Tropical 
Grasslands 
(Savanna)

•Between equator and tropics. •20 – 30°C and between 500 - 1500 
mm of rain per year. •Wet and dry seasons.

Deserts
•Tropics (Sahara and Australia). •Over 30°C and less than 300 mm 
per year rain. •20% of land’s surface. 

Deciduous 
forests

•Higher latitudes (W Europe, N America, New Zealand). •5 – 20°C 
and between 500 – 1500 mm rain per year. •4 distinct seasons. 
•Lose leaves in the winter to cope with the cold. 

Coniferous 
forest (Taiga)

•60°N (Scandinavia / Canada). •Cone bearing evergreen trees. •No 
sunlight for part of the year.

Tundra
•Above 60°N (Arctic Circle). •Less than 10°C and less than 500mm 
per year rain. •Cold, icy and dry means 2 month growing season. 

Economic development

•Mining, farming and energy lead to 
jobs •Companies pay taxes to 
government. •Hydro-electricity provide 
cheap energy • Minerals like gold are 
valuable
•Pollution of water sources • Tourist 
numbers decrease  • Medical plants go 
extinct

Soil erosion

•Land left unprotected from heavy rain 
leads to landslides and flooding. 
•Nutrients are washed away decreasing 
nutrients in the soil. •Rivers silt up.

Contribution to climate change

•Trees cut down change the water cycle 
and make it drier. •Rainforests are the 
lungs of the earth and so when 
deforested there is more carbon 
dioxide in the air and less oxygen. 
•Burning also releases carbon dioxide 
into the air (Greenhouse effect).

Others

•Loss of biodiversity. •Loss of 
indigenous tribes). •Tribal people 
moving to towns and cities and have 
drugs and alcohol issues. •Loss of 
indigenous knowledge. •Conflicts 
between developers and indigenous 
people.

Commercial farming
Largest exporter of Palm oil. During 1970s, large areas of palm oil 
were converted to plantations. Owners get tax incentives

Logging
World’s largest exporter of tropical wood since 1980s. Clear felling 
takes place (All trees cut down). Only recently selective logging has 
happened

Mineral extraction
The removal of mineral resources from the earth.  Gold, Bauxite, Oil 
and gas.  Pollutes rivers and air. Trees above the mines and quarries 
are removed.

Subsistence farming
A type of agriculture producing food and materials for the benefit 
only of the farmer and his family or community. Small scale, often 
slash and burn.

Hydro - electricity
Dams have been built and large areas of rainforest destroyed by 
flooding.

Population pressure
Poor urban people were encouraged to move to the countryside 
from rapidly growing cities. Between 1956 – 1980s, 15000 hectares of 
rainforest was felled (cut down) for settlers

Roads
Roads constructed to provide access to new mining areas, 
settlements and energy projects

The Living World
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If any component within an ecosystem is changed it will have a knock on effect on 
the rest of the ecosystem.
An example of where this happened was in Yellowstone National Park in the USA 
when they reintroduced wolves in 1995.

Trophic levels Ecosystem - A question of scale

Ecosystems can be any size.
- Local e.g a pond or under a dead log. Also called a 
habitat.
- Regional e.g. the upland moorland of the 
Pennines in the north of England.
- Global e.g. tropical rainforest. Also called biomes.

At each (trophic) level of the food chain the number of individuals declines. This is 
because not all individuals in any trophic level are consumed (eaten). This means 
not all energy is passed up to the next trophic level.

Changes within ecosystems

Reduction in predation 
from coyotes leads to 
increase in mice and voles.

Reduction in grazing 
pressure. Aspen and 
cottonwood regenerate. 
There is more tree cover.

Increase in populations of 
grizzly bears, cougars, 
ravens, magpies and 
eagles.

Increase in 
bank side 
trees 
stabilises river 
banks so there 
is less erosion. 
More woody 
debris in 
rivers creates 
pools and 
trout habitats.

Beavers create 
ponds and 
flooded areas, 
which promote 
growth of 
aspen.

Regeneration 
of aspen 
attracts 
beavers, 
which begin to 
recolonise 
Yellowstone.

Populations of 
predators of 
small rodents 
e.g. red foxes 
and birds of 
prey, increase.

Elk population falls from 
20,000 to 10,000 in 8 years.

Competition from wolves 
results in decrease in 
coyote population.

More kills by wolves = 
more food for scavengers.

Increased tree 
cover provides 
habitats for 
birds.

16 packs of grey wolves 
introduced. Each pack kills 
one elk a day.

A small scale ecosystem – Haldon Forest

Haldon Forest is a woodland area south west of 
Exeter, Devon. Haldon Forest consists of different 
zones or layers from the bottom to the top of the 
ecosystem:

1. Forest floor – a zone of roots, soil and
leaf-litter beneath the trees. Here
decomposers such as fungi, bacteria,
woodlice, and earthworms feed off last
year's leaves and return nutrients to the
soil in the form of an organic substance
called humus.

2. Shrub layer of holly and hazel at five
metres, overlying a field layer of grasses,
brambles, ferns and flowering plants; 34
butterfly species live in the forest and are
supported by this layer.

3. Canopy. Haldon consists of a large
number of deciduous and
coniferous tree species including
oak, elm, beech and pine.

4. Many mammals (including dormice) and
bird consumer species are supported.

Hot deserts NOT hot desserts

To be defined as a Hot Desert, there must be: 
-Less than 250mm of rain a year.
- Diurnal temperatures ranging from 50°C 
during the day to 0°C at night.

Desert plants 

High temperatures should lead to rapid growth 
but this is not possible due to the lack of 
moisture. Vegetation is sparse and usually 
confined to water holes. 

Lack of rainfall is the main limit on plant growth. 
Plants have thin leaves or spines to reduce water 
loss and long roots to reach deep underground 
water. The Cactus is a common desert plant.

The limited number of producers means the 
number of consumers is also low. 

Animals need to be able to tolerate the range of 
temperatures in the desert. Many do this by 
staying underground during the day. They also 
need to find ways to cope with the limited 
availability of water. Some gain enough water 
from their food. Others extract water from air.

Large 
fleshy 
stems 
store 
water.

White upper 
surface reflects 
the sun’s rays.

Extensive root 
system soaks up 
large amounts of 
water after rain.

Thick waxy 
skin reduces 
water loss.

Spikes rather than 
leaves protect the 
plant from animals 
and reduce water 
loss.

Desert Animals 

Can drink up to 50 
litres of water in just 
a few minutes.

Fat stored 
in hump 
provides 
three 
weeks of 
food.

Broad flat hooves spread 
weight so it doesn’t sink 
into the sand.

Two rows of long eyelashes 
keep out the sand.

Nostrils can 
be closed in 
sand storms.

Thick woolly fur 
protects from sun 
during day and cold at 
night. 

Leathery skin on knees 
protects from rocky ground.

Desert - Opportunities Specific Detail

Mineral resources - mineral 
resources from the earth  
can be used by industry or 
sold for export.

Thar desert produces gypsum (used in 
construction) feldspar (used to make 
ceramics) phosphorite (used in 
fertiliser) and kaolin (used in paper)

Energy- oil is trapped in 
huge aquifers deep 
underground. It is an 
extremely valuable 
resource. 

Thar has large oil and coal deposits. It 
laso makes use of wind and solar 
energy as forms of renewable energy. 
The Jaisalmer wind park (2001) is India’s 
largest wind farm.

Solar energy - with 12 
hours of cloudless sunshine 
every day, deserts are ideal 
locations for this form of 
electricity generation.

The Bhaleri solar plant produces energy 
which can be used in water treatment. 
This can therefore allow a higher yield 
from farming, improving income, and 
also improves peoples’ health.

Tourism – deserts are 
remote, romantic and 
exotic locations
for tourists.

You can see the amazing landscape of 
the Thar desert along with going on 
safari on a Camel or could go on a 4x4 
adventure. In Dubai, you can also go on 
dune buggies. 

Farming - only possible 
where there is access to 
water through irrigation.

Most farming in the Thar is subsistence 
farming however with the Gandhi canal 
being completed in 1958, more crops 
can be grown improving incomes.

Desert - Challenges

Extreme Temperatures Temperatures are 
over 40 degrees during the day and drop 
below freezing at night.

Inaccessibility – The Sahara is huge making 
travel difficult and expensive.

Water Supply - low rainfall makes water for 
drinking, washing and agriculture difficult to 
supply.

Desertification is where land is gradually 
turned into desert, usually on the edge of a 
desert. It is caused by overgrazing by cattle or 
trees being cut down for firewood. 
Population growth is a key factor. Climate 
change will lead to more droughts that kill 
vegetation and cause the problem to spread.
In the area to the south of the Sahara, known 
as the Sahel heavy rainstorms can wash away 
the exposed soil in a couple of hours. 

Desertification - Causes

Irrigation - Water from aquifers used to grow crops / vegetation.

National Parks - Conserve areas at risk, protect wildlife.

Afforestation - Green wall being planted across the Sahel. 

Crop rotation - Keeps nutrients in the soil by avoiding monoculture.

Appropriate Technology - Use of suitable crops, magic stones, terraces.

Desertification - Solutions

Case Study – The THAR desert – NW India / SE Pakistan

Opportunities •Commercial Farming using water from 
Gandhi canal. •Mineral extraction e.g. gypsum, feldspar, 
kaolin. •Energy. The Bhaleri Project produces energy for 
water treatment. •Tourists from Pakistan visit to have a 
safari on camels along with a desert festival. 

Challenges •Temperatures reach up to 50°C. •Lack of 
roads meant limited access. •Water is limited and is found 
in a few rivers (River Luni) •Over-extraction leads to 
conflict.
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1. Life-Stages 

During a person’s life they will progress through a number 
of life stages. Looking at development as a number of 

stages, and understanding their characteristics, helps health 
and social care workers to understand how people usually 

develop at each life stage and recognise  developmental 
problems or delays. 

2. The Life Stages

Infancy 0 - 2 Still dependent on parents but 
growing quickly and developing 
physical skills

Early 
Childhood

3 - 8 Becoming increasing 
independant, improving through 
progresses and learning how to 
develop friendships

Adolescenc
e 

9 - 18 Experiencing puberty, which 
brings physical and emotional 
changes

Early 
Adulthood

19 -
45

Leaving home, making own 
choices about career and may 
start to have a family

Middle 
Adulthood

46 -
65

Having more time to travel and 
take up hobbies as children may 
be leaving the home, beginning 
the aging progress

Later 
Adulthood

65+ The aging process continues, 
which may affect memory and 
mobility 

3. Growth and Development 

Growth Development 

Describes increased 
body size such as 
height and weight

Growth is not smooth 
and individuals have 
rapid periods of 
growth during 
childhood and 
adolescence

Involves gaining new skills, and 
abilities such as riding a bike. 

Development takes place in four 
areas, Physical, Intellectual, 
Emotional and Social

Development continues 
throughout life, in early stages 
development is at a fast rate, 
however slows down when we 
reach later adulthood

4. Areas of Development 

Although when we discuss a specific area of development changing, it 
is important to remember that these four areas are make up the whole 

person. So when one area develops, it will impact another. Example: 
Without good communication skills (intellectual development), it is 

difficult to build relationships (social development) 

P. Physical I. Intellectual 

Describes growth patterns and 
changes in the mobility of the 
large and small muscles in the 
body that happen throughout life. 
Example: An infant can begin to 
walk around 13 months and can 
pick up small objects. By 3 years, 
they can pedal and draw shapes. 

Describes how people develop 
their thinking skills, memory and 
language. 

Example: Being able to learn and, 
remember recall information, 
such as a maths equation. 

E. Emotional S. Social  

Describes how people develop 
their identify and cope with 
feelings.

Example: Developing confidence 
to try new things such as dressing 
a certain way. 
It is also about being able to cope 
with change and deal with new 
situations. 

Describes how people develop 
friendships and relationships.

Example: Being able to 
communication, build a friendship 
and spend time with people you 
have things in common with.

5. Types of Physical Development 

Fine Motor Skill Gross Motor Skill

The skills acquired (needed) to 
control and coordinate small 

muscles, such as fingers, hands 
and toes to complete small 

movements such as using a knife 
and fork or picking up lego

The skills acquired (needed) to 
control and coordinate large 

muscles - such as arms, torso and 
legs to complete larger 

movements such as running or 
swimming.

6. Early Stages of Development 

Top to Toe 

Development starts from the head down. Infants start by gaining control of 
their head before their back muscles and legs

Inner to Outer 

Control starts from the body and moves out to the limbs, toes and fingers. 
Infants can control movements in their whole arm to reach out before they 
can use their finger muscles to hold an object

Same Pattern at Different Rates 

All infants and children pass through the same stages but they may do so at 
different ages.

For example: some infants may walk at 11 months, though others might not 
walk until they are 14 months.

7. Intellectual Development 

Creative Thinking/Abstract Memory/Recall

Involves our imagination and 
ability to think about and imagine 
things that have not been seen. 

Involves storing information, 
connecting information to what we 
already know and recalling 
information to use at a later date.

Language Development Problem Solving

Involves being able to think 
through and express ideas.

Involves using the brain to use 
logic to think through problems, 
come up with new ideas and 
predict what might happen.

8. Stages of Play 

Solitary Play
Birth to 2, they play alone but like to have parents close by

Parallel Play
From 2 - 3, children enjoy playing next to other children but are absorbed 
in their own game

Cooperative Play
From 3 years upwards, children start to play with other children, they have 
now developed social skills so they can share and talk to each other
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9. Physical Development 

Life Stage Expected Physical Changes 

Infancy Walk around 13 months
By 18 months they can feed self with a spoon 

Early Childhood Ride a two wheeled bike around 6 - 7 years
Can make detailed models using construction blacks at the age of 5 years 

Adolescence Rapid growth spurts
Go through puberty. Females - hips/breast enlarge, start menstrual cycle. Males -
voice lowers, increase muscle mass and testes produce sperm

Early Adulthood Peak of physical fitness and height 
Women are most fertile 
End of life stage - weight gain, grey hair and strength loss 

Middle 
Adulthood

Hair loss, grey hair and weight gain
Women start the menopause (stop producing eggs so are no longer able to 
reproduce)

Later Adulthood Mobility (use of gross motor skills) will decline as muscles become weaker and joints 
become stiffer
Dexterity (fine motor skills) will also decline, hand to complete small tasks

12. Social  Development 

Life Stage Expected Physical Changes 

Infancy From birth to 2 years, infants are still very dependant on their relationship with their 
parents. Play consists of solitary play

Early Childhood By the age of 3 years,  close friendships start to be developed
They will develop friendships by the age of 4 years old
When they attend nursery/primary school, they will develop more formal relationships

Adolescence Create many informal and formal relationships
Peers can influence the development of friendships which may impact certain 
behaviours

Early Adulthood Are independant and makes their own decisions about relationships
May create a family of their own and developing emotional/social ties with partner and 
children

Middle 
Adulthood

Individual are more likely to maintain family relationships
Social circle maybe expanded due to travel and hobbies

Later Adulthood Social life can change because they experience death of a partner or friends
May also find it difficult to go out and meet up with friends and family

11. Emotional  Development 

Life Stage Expected Physical Changes 

Infancy Attachments are formed with their significant caregiver who makes them feel safe 
and loved. This will impact their ability to deal with their emotions later in life
By the age of 6 months they may cry when given to another person  

Early Childhood By the age of 3 years, they can easily cope with their feelings
Start to develop their self-image
Giving them attention and showing interest can help boost their self-esteem 

Adolescence Still dependant on their parents but enjoying more freedom
May feel insecure due to puberty and press from exams
May have low self-esteem due to the pressures of peers and social media

Early Adulthood and 
Middle Adulthood

May feel more secure due to relationships, their job or their income
May have a higher self-esteem due to their abilities or their status in work or in a 
relationship 

Later Adulthood They may no longer be working and family may have moved out, so they may feel 
that they are no longer needed, this can have a negative impact on self esteem
Low self-image due to the physical changes which happen during this age 

10. Intellectual Development

Life Stage Expected Physical Changes 

Infancy Learn through their senses, touch, sight, taste and hearing
Experiences and interactions with adults help infants to build connections in their brain 
so that by the time they are 12 months old their brain has doubled in size

Early Childhood At 3 - 4 years, they are more inquisitive and ask many questions
They can sort through simple problems like sorting objects into shapes and colours
By 5 - 6 years their memory is well developed which helps them talk about the past

Adolescence Can use abstract thought now and can also think locally about an issue or problem
May find it difficult to understand the consequences of their actions
Are able to understand situations from another person's point of view

Early Adulthood 
and Middle 
Adulthood

People will have gained great amounts of knowledge by this time
They can apply this knowledge to their personal or working life
They use their knowledge and understanding to develop new ways of thinking

Later Adulthood Continue to learn, often by taking up new hobbie
They retain their level of intelligence, however speed of thinking will decline
Decline in memory 
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13. Category of 
Factors 

Factors that are included

Physical Factors

➔ Genetic Inheritance
➔ Disease and Illness
➔ Lifestyle Choices (diet, 

exercises, alcohol, drugs 
and smoking)

➔ Appearance 

Social and 
Cultural Factors

➔ Community involvement
➔ Gender roles
➔ Education
➔ Personal relationships
➔ Social Isolation
➔ Role Models

Economic 
Factors

➔ Income/Wealth
➔ Material possessions 

14. Impacts of Genetic Disorders 

Physical
A person’s physical build can affect physical abilities. Inherited diseases may affect strength and stamina needed to take 
part in exercise

Intellectual
Some genetic inherited diseases may result in missed schooling, or have a direct impact on learning

Emotional
Physical appearance affects how individuals see themselves (self-image), and how others respond to them impacts on 
their confidence and wellbeing

Social 
Physical characteristics or disease may affect opportunities or confidence in building relationships 
and becoming independent

Explain how a genetic 
condition could impact a 

child’s intellectual 
development

Having a genetic condition such as cystic fibrosis may mean that you have to often miss school due 
to many routine appointments or surgical procedures. By not attending school and learning new 
skills and knowledge will have a significant negative impact on their intellectual development. 

15. Impacts of Disease and Illness

Physical
May affect the rate of growth in infancy/childhood. May impact the process 
of puberty. In later life, illness may cause tiredness and/or mobility, this can 
make it difficult to take part in physical activity.

Intellectual
Students may miss school. Memory and concentration may be affected, 
which impacts on decision making.

Emotional
May cause worry and stress. Individuals may develop negative self-esteem. 
Can result in a loss of independence. May result in isolation in older adults.

Social 
It can restrict opportunities to; socialise with others and build new 
relationships 

Explain how an 
illness could impact 

an individual's 
physical health and 

development

Majority of illnesses can make us feel tired and week due to 
the body working work to fight the illness. However this will 
limit the amount of physical activity we are able to participate 
in, meaning we will have a negative impact on our overall 
fitness level (physical development).

16. Impacts of Lifestyles Choices

Diet 

➔ A healthy diet leads to:
➔ Healthy hair, skins, nails and 

teeth
➔ Positive self-image
➔ Energy and stamina
➔ Good health 

➔ An unhealthy diet leads to:
➔ Being overweight or underweight 
➔ A lack of energy 
➔ Ill health 
➔ Negative self image 

Evaluate how diet could 
impact an individual’s 
emotional wellbeing
(4 marks)
Evaluate means you 
must look at both the 
positive and the 
negative 

Firstyly, if you eat healthy (eating the right amount of 
calories and nutrients), you are more likely to be a sensible 
weight. Being at a healthy weight will have a positive impact 
on your self-image as you will be confident having the 
correct weight for your age, height and activity level. 
However if you consume a poor diet, this may lead to 
negative emotional wellbeing. Eating too much sugar causes 
a sugar spike and then a sugar dip which leaves an individual  
low of energy which then influences the individuals mood 
because they are tired and irritable. 
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16 continued. Impacts of Lifestyles Choices

Exercise

➔ Helps children develop their muscles, balance and gain 
coordination

➔ Regular exercise helps to maintain dexterity (fine motor skills) and 
mobility 

➔ Helps regulate weight or help with weight loss
➔ Produces the happy hormone 

Explain how exercise can have a positive impact an in individuals weight (physical 
development)
To lose access weight, the body need to burn energy/calories. When we move, we are 
burning calories and this will have a positive impact on an individual weight if they are 
overweight.

Alcohol 

➔ Drinking too much:
➔ Weight gain 
➔ Making poor decisions
➔ Liver/kidney damage 
➔ Break down of 

relationships/families

➔ Drinking limited/good quality:
➔ Relieve stress
➔ Helps social interaction 
➔ Can have benefits towards 

lowering the risk of stroke and 
heart disease

Illegal 
Drugs 

➔ Illegal drugs can only have a negative affect on:
➔ Memory and decision making
➔ May lower self- esteem
➔ May affect relationships
➔ Could cause infertility 
➔ However the correct use of prescription drugs is important for 

maintaining health and development for those with health 
conditions.

Smoking 

➔ Respiratory problems for the smoker 
➔ Respiratory problems for others in the surrounding areas (passive 

smoking)
➔ Lung and heart disease
➔ If pregnant women choose to smoke, this could affect the growth 

of the unborn child. 

Explain how smoking can have a negative impact on your social development
By law you have to smoke outside, so when you are gathered with your friends at a party 
or an an organised event, you will have to leave the social environment to smoke outside. 
This could have a negative impact on relationships as it may seem that smoking is more 
important than spending time together.  

17. Impacts of Social and Cultural Factors 

Community 
Involvement 

Communities are extremely important for people to meet and interact. They 
share similar interests and common values.
Communities can be built around different things, such as living in a local area, 
belonging to a religion or training/playing in a specific sport. 
Being part of a community can impact you positively by:

➔ Having a sense of belonging (emotional development)
➔ Building and maintaining relationships (social development)

However, individuals who are not part of a community may be impacted 
negatively by the following:

➔ Feelings of isolation
➔ Difficulties in building relationships
➔ May chose negative lifestyle choices such as drinking/drugs

Culture or 
Religion

Positive Impacts:
➔ Feeling safe and secure 

from sharing sharing values 
and beliefs as others

➔ Good self-image through 
feeling accepted into a 
group

Negative Impacts:
➔ Could be discriminated by 

others who do not understand 
certain religions or cultures

➔ Feeling excluded from certain 
activities hosted by their peers, 
due to religion/culture 
traditions such as Muslims do 
not drink alcohol due to their 
Islamic faith

Education 

Positive Impacts:
➔ Keeps you physically fit due 

to compulsory PE lessons
➔ Learn new knowledge and 

skills through your lessons
➔ Build friendships and 

relationships with your 
peers and teachers

Negative Impacts:
➔ Bullied for physical or 

personality attributes
➔ Emotional stress from pressures 

of assessments and exams
➔ Large classes may distract your 

learning in certain subjects

Evaluate how education experiences could impact your future self (4 marks)
If you had a positive experience in school which resulted you gaining qualifications, this will have 
a positive impact on future employment. Most jobs require you to have qualifications, so this will 
increase your chances of getting employment.  
However in school you may be been bullied and this could have a future impact on your emotional 
wellbeing. You may suffer with anxiety, depression or low self-esteem. This could have negative 
impacts in a variety of different areas of your life, such as building relationships or being 
successful in job interviews. 
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Explain how having a higher income could impact the children in the household’s development (4 marks)
Having a higher income allows for the parents to supply their children with education resources such as books, revision guides and even additional tutoring. This will all the child to have all the extra resources needed to 
progress in their learning. Also by having a higher impact, the parents can afford for mobile phones and paying for social events such as birthday parties, cinema or clothes shopping. This could have a positive impact on the 
child’s social development as they are able to keep in contact with their friends, or gather socially to interact and have fun (maintaining relationship). 

18. Impacts of Economic Factors 

● Income is simply the money which is bought into your household
● So this income could be from a variety of sources, such as wages from your job, benefits, inheritance or money from profit of a business or shares 
● Income is used to pay for things within the house such as mortgage/rent, electric/gas bills, TV/licence, internet, food,etc
● Income is also used to pay for material possessions such as car, phone, clothes, make up etc
● Income also allows you to live a certain lifestyle, it can pay for gym memberships, or social events with friends, holidays, or music concerts
● Having a good income which allows the individual to provide for themself/family, can give a feeling on contentment and security
● Being able to pay for everything which an individual needs to be healthy, can reduce the risk of illnesses 
● However individuals on low income can experience high levels of stress, as they struggle to pay for everything
● They may also feel guilty and have a low self-esteem due to being unable to provide for their family
● Many older people rely on their state pension (which can be quite low), so this may lead to cutting on on fuel use (heating/water), cutting down on food shopping or traveling and social activities 

Material 
Possessions

Material possessions is sometimes referred to items we have but are not necessarily needed for our basic growth and development.
A car would be considered as a material possession as we don’t NEED a car, as we could walk or use public transport, however some people have a good income and can afford this 
luxury. 
There are very many positives to owning material possessions, however it has been argued that they can also have many negatives. Such as a mobile phone. 
Yes we can use it to keep in contact with friends and family and we can even use it to learning new knowledge from the internet.
However, the subject of having a mobile phone, may lead to bullying if someone doesn’t have the newest version or even have a phone at all. It can also be the gateway for online 
bullying. 

Examples of 
Material 

Possessions 

➔ Car/Motorbike
➔ Fashionable clothes/shoes/handbags/wallets
➔ Washing machine/Tumble Dryer/Dishwasher
➔ TV/DVD Players
➔ Game Consoles
➔ Computer/Laptops/Ipad/Tablets/Mobile Phones
➔ Internet

➔ Jewellery/Watches
➔ HairDryer/Straighteners
➔ Hygiene products/Deodorant/Hair Gel/Shampoo/Conditioner
➔ Books/Magazine Subscriptions
➔ Musical Instruments
➔ Sports/Fitness Equipment 
➔ Camera/Printers

Income

High Income means you could have the following:
➔ Large/warm/safe house
➔ Holidays
➔ Technically such as mobile phones, laptops
➔ Car
➔ Clothes and shoes
➔ Opportunities to visit places
➔ Options to eat out in restaurants/take outs
➔ Gym memberships
➔ Buy healthier/more expensive foods
➔ Access to more health care facilities

Low income could mean you struggle with the following:
➔ Paying household bills
➔ Need for public transport
➔ Smaller/poor conditioned house
➔ Limited social experiences
➔ Isolation from friends 
➔ Higher levels of anxiety/worry/stress 
➔ Buying cheaper foods which are less nutritious 
➔ Less healthy lifestyle choices such as smoking, drinking
➔ Limit certain facilities such as phone contracts or internet
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19. Education 

Area of 
Developme

nt 
Positive Impacts Negative Impacts 

Physical 

Increase fitness through PE lessons

Physically be injured during high risk 
subjects such as enginergering, PE or 

drama 
Development of specific fine motor skills 

through handwriting, typing, sewing, 
chopping etc

Better cardiovascular system due to walking 
to and from school 

Can cause you to feel physically tired due 
to the time spent in school

Intellectual 

Learn new information from studying GCSE 
options 

Leaning too much can cause you to lack 
concentration in certain subjects 

Learn how to problem solve in subjects such 
as maths which can be applied in everyday 

life Lack of enjoyment or engagement in a 
subject may impact of learning new 

information Learn to think abstractly in subjects such as 
art or dance which can help with imagination 

and creativity 

Emotional 

Feel safe and secure
Could develop a low confidence due to 

failing or not achieving compared to peers 

Gain reassurance from teachers on your 
abilities 

Experience high levels of stress due to the 
demands of exams 

Have emotional support and guidance from 
pastoral/teachers

Feelings of low self-esteem due to bullying 

Social 

Create friendships with people with similar 
interests

Peer pressure from friends may lead to 
negative behaviours 

Learn how to interact with different types of 
people and how to adjust communication 

skills May become socially isolated due to a 
friendship breakdown

Learn how to behave/respect authority 

20. Income

Area of 
Developme

nt 
Positive Impacts Negative Impacts 

Physical 

Afford good nutritious foods to 
minimise risk of illness

Having poor income may mean you 
have to eat a lot of processed foods 

which could have an impact on 
weight 

Can pay for a gym membership to keep 
you health

Unable to pay for heating/water/gas 
which could increase your chances of 
getting poorly especially respiratory 
conditions

Intellectual 

Can afford resources to help with 
school such as textbooks, computer 

and the internet

Unable to afford to go in university to 
gain additional qualifications

Pay for holidays to see and experience 
new cultures 

Having a low income may mean 
children are disadvantaged in school 

as they do not have the resources 
needed to excel in their learning 

Emotional 

Sense of pride and achievement in 
living independently

May feel like a failure being unable to 
provide for yourself or family

Feel safe and secure knowing that you 
have a house to live in and that you 

can provide for your family

Experience high levels of stress due to 
the demands of paying bills which can 
lead to mental health conditions such 

as depression 

Social 

Can afford to participate in social 
events and gatherings

Lack of friends due to being unable to 
meet the expectations of peers due 

to clothes, make up or branded items 

Have a house to host social gatherings 
or money to pay for petrol or transport 

to meet friends and family

Unable to travel to see friends or pay 
for outings such as going to the 

cinema



HISTORY

Year 10:
History Around Us

Box A:  Key words and definitions
1. Cistercian- monastic order founded at Buckland Abbey. 
2. Lay brothers- provided unpaid labour at the Abbey.
3. Dormitories- where the monks slept.
4. Chapter House-where a chapter of St Benedictine was 

read daily.
5. Cloisters- covered passageway around the open 

courtyard.
6. Nave- the central part of the church.
7. Transept- cross shaped church that projected from the 

nave.
8. Great Barn- here the crops/wool was stored.
9. Infirmary- where the monks gave medical care.

Box C: Location
1. Buckland Abbey is located in Buckland 

Monachorum, near Yelverton, Devon.
2. It is 9 miles from the sea and Plymouth.
3. It is in a valley by the river Tavy, close to woodland, 

farmland and Dartmoor. 
4. It was a remote location, offering peace and 

seclusion. 

Box B: Key Time periods of Buckland Abbey
1. Cistercian monastery- 1273 until 1540
2. Tudor Home- 1570s until 1603
3. Drake family home- from 1580 
4. Owned by the National Trust since 1946

Box D: Key People
1. Amicia- Countess of Devon, Founder of the Cistercian 

monastery
2. Henry VIII- ordered the dissolution of the monasteries
3. Sir Richard Grenville the Younger- Tudor gentleman 

who bought the monastery and began the conversion 
to a Tudor home.

4. Sir Francis Drake- Elizabethan sea captain, slave trader 
and privateer who bought Buckland Abbey from 
Grenville in 1580.

5. Samuel Pepys Cockerell- architect who oversaw the 
Georgian renovations.

Box E: Buckland Abbey as a Cistercian monastery

1. The Abbey was founded in 1273 by Amicia, Countess

of Devon. She wanted to set up a monastery so that the

monks would pray for the souls of her family and her

royal friends. Amicia gave Buckland 20,000 acres of

land, mainly in West Devon.

2. The Cistercian order of monks, which she chose for

Buckland Abbey, was particularly strict. They preferred

to live in remote places, away from all distractions. They

lived according to the rules of St. Benedict. They

believed in worship, prayer and meditation. They

emphasised manual work.

3. The monastery needed a large income in order to

support the monks’ lives of prayer and meditation.

4. The centre of the life of the monastery was the

church, where the monks met for seven services a day.

5. The church was a cross-shaped building with a low

tower. Then there were all the other buildings of the

Abbey – dormitory, cloisters, refectory, chapter-house,

etc.

6. There was a huge barn to store the supplies which the

Abbey farms sent to the monastery and a guest-house,

where visitors could stay.

7. Cistercian abbeys had lots of servants and labourers,

called lay-brothers; they would have had their own

accommodation.

Box F: Typicality of site compare to Fountains Abbey-
this means how does it compare, how typical is 
Buckland.

1. Buckland Abbey was modest in size- the Great 
Barn was larger than the Abbey.

2. Both followed the rules of St. Benedict. Fountains 
Abbey largest cistercian monastery in ruins in 
England.

3. Fountains Abbey was founded earlier in the 12th 
century; Buckland Abbey in the 13th century.

4. Both monasteries had a Tithe barn, stables, 
abbot’s house, infirmary, refectory, dormitory, 
chapter house, cloisters and church.

5. At Buckland there was a monastic house but it 
also had farms and granges. 

6. The monks focused on sheep farming and wool 
production. This was the same as Fountains 
Abbey but they also had lead mining, quarrying of 
stone and horse breeding.

7. Both sites were local employers and had lay 
brothers working there.

8. After the dissolution, Buckland became a Tudor 
home and Fountain’s was left in ruins.

9. Both are now owned by the National Trust and 
can be visited.

Box G: Buckland Abbey- diversity of the site: everyday 
activities.

1. Working on the land- Sheep and arable farming. 
Wool was produced and sold.

2. Caring for the sick.
3. Working in the outbuildings- bakers; stone 

masonry; butchery; carpentry.
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Box I: What evidence is there that Buckland was a former monastery?
1. Carving above the entrance is believed to be Amicia.
2. Surviving Buckland Book which recorded all visits to the abbey.
3. The survival of the Great barn.
4. The abbey tower and its original roofline is visible on the southern face of the tower.
5. The south and west front shows architectural features of the transepts that were removed.
6. Arch windows that look over the chancel.
7. The west front of the abbey reveals the Cistercian architecture- plain and severe. Traces of the original windows 

can be made out with simple light openings and simple mouldings.
8. Stone corbels on the first floor are traces of where the church originally was.

9. There is a survival of the monastic church- a carved corbel figure of the ox of St. Luke in the north-east corner.

10. There is a small medieval spiral staircase (now blocked) which originally led into the roof space of the church.

11. There is a section of medieval wall where the northern cloister was.

Box J: Georgian Improvements:

1. The descendants of Sir Francis Drake continued to live at Buckland Abbey. it was their home and

their farm.

2. However, in 1740 the Abbey was in decay and in need of repair.

3. The architect responsible for the changes was Samuel Pepys Cockerell. It was believed that £7,000

was spent on improvements.

4. The Georgian dining-room was fitted out from 1770. Panelling and a dado was added with the 

doors surmounted by a convex moulding. 

5. A staircase was built which rises through 4 floors. 

6. In 1815, Buckland Abbey was advertised to let/rent out.

7. Whilst still owned by descendents of Drake, the house suffered a fire in 1938 which led to repairs 

and renovations.

Box K: National Trust ownership:

1. In 1946 the house and other buildings were presented to the National

Trust from the descendents of Drake. The National Trust is a conservation

organisation that protects sites of historic importance.

2. The Trust and the City of Plymouth furnished the House and opened it

to the public in 1951.

3. The National Trust has continued to improve its facilities for visitors.

E.g. adding a reception area, shop, tea room and restaurant by converting

buildings.

Box L: Local and National Importance:

1. Buckland Abbey has since its days as a monastery been a locally important site. It was a local employer and

would serve the local community e.g. as an infirmary.

2. The wool that was produced at Buckland was so important that in 1347, the King Edward III demanded

financial aid from the greater monasteries in his war against France. It was noted that the wool crop from

Buckland was so valuable that the abbey ranked second in the list of Devon houses to be asked.

3. National figures e.g. Grenville and Drake bought and lived in the abbey and spent money converting it into a

fine house.

4. Drake is a nationally important figure, who was knighted by Queen Elizabeth I. He was considered the hero of

the Spanish Armada, who defeated the attempted Spanish invasion of 1588. A sea captain who circumnavigated

the world and who also served as a Mayor and MP for Plymouth.

Year 10:
History Around Us

Box H: From a monastery to a Tudor home:

1. The monastery was dissolved (closed) in 1539 by the

orders of Henry VIII and the last 12 monks were

pensioned off.

2. In 1541 Buckland Abbey was bought by Sir Richard

Grenville for £233.

3. By 1576 the Grenvilles had carried out the massive

job of turning the Abbey into a private house.

4. Many buildings were pulled down e.g. the dormitories

and cloisters to make the abbey function more like a

home.

5. The actual abbey church was converted into a house

by putting in two new floors; a new kitchen wing was

added.

6. Fireplaces were added to the rooms, which meant

chimneys were built.

7. Rectangular windows and Tudor mouldings and

furnishings were added.

8. Grenville sold Buckland in 1580 to Sir Francis Drake

for £3,400. He lived here for the rest of his life, while he

was an MP and Mayor of Plymouth. From here he went

to play a leading part in the Armada campaign of 1588.
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The Making of America 1789 - 1900

Box A:  Key words and definitions
1. Democratic republic - Country without king or queen. 

People vote for leaders.
2. Constitution - Set of written rules for the country.
3. President - Leader of United States. Elected every 4 

years.
4. Congress - Similar to UK parliament
5. States - Smaller political units which form the United 

States.
6. Federal power -States had own government.
7. Representatives - Politicians from each state which 

helped make laws for whole country.
8. Territory - Area with few people. No state 

government and controlled by Congress.
9. Supreme Court - Highest court in USA
10. Sucede - Leave a union.
11. Segregated - Separate for black and white people.

Box B:  Growth of USA (1789 - 1838)
1. USA became independent from Britain in 1783.
2. USA was a democratic republic. Only white, male, 

property-owning Americans could vote.
3. USA made of smaller states with a governor in charge. 

Could make own laws but not if they went against 
Constitution. 

4. Each state sent representatives to Congress where they 
would help make new laws for whole country. 

5. The President could suggest laws but Congress had to 
agree them.

6. 13 states in 1790. Other land lived in by natives or 
claimed by European powers.

7. There were 26 states by 1838, particularly in the 
northwest. This was due to expansion of slavery, buying 
land from France, and fighting with natives then taking 
their lands.

Box C: Growth of Deep South (1793 - 1838)  
1. Cotton was key to wealth. 42% of all exports in the South by 

1820. Factories in the North bought and made it into cloth.
2. Many Presidents were from the South and did not stop growth. 
3. Eli Whitney invented the cotton gin in 1793. It could separate 

fibres more quickly and process it 50% faster. More slaves were 
needed to pick raw material.

4. Slaveholders from the original 13 states opened new 
plantations in the Deep South with loans from banks who 
would make a profit from the interest charged. 

5. Children of slaves automatically became slaves themselves.
6. Slaves could not vote but it was decided that each was worth 

3/5th of a vote in 1787. This gave the white Americans in the 
South a third more electoral votes in Congress than the North. 
The interests of slaveholders were maintained until 1861.

7. Many in North felt the South was too powerful. Worried new 
state joining USA (slave or free) would upset balance of power. 
A handful of abolitionists believed slavery was morally wrong.

8. Missouri Compromise created in 1820 to solve concerns.Virtual 
line across middle of country.  Any state joining USA below that  
line could vote whether to be slave or free. 

Box D: Removal of Eastern tribes (1830 - 38) 
1. The ‘Five Civilised Tribes’ in south-east  tried to adapt 

and live alongside white Americans.
2. Cherokee used same political structure as USA, set up 

capital city, used money, had a written language, set 
up schools and churches.

3. President Jackson persuaded Congress to pass the 
Indian Removal Act (1830) and set up Indian Territory 
in Oklahoma.  

4. Many tribes were unhappy with this. 
5. Government used range of tactics to remove Eastern 

tribes between 1830 - 1838. This included warfare, 
treaties, use of concentration camps and forced 
removal to Indian Territory. 

6. 4000 Cherokee died in ‘Trail of Tears’ forced-march..

Box H: California Gold Rush (1848)
1. Discovery of gold in California led to a rush of settlers from 1848. 

Over 50,000 whites headed west to ‘strike it rich’.
2. Natives forced from land to set up mining camps. 
3. Mining settlements were heavily male dominated, often full of 

gambling dens and saloons. Robberies and murders more common 
than in other places. Women worked as prostitutes or did 
domestic chores  e.g. cooking and laundry.

4. A lot of money made but often not through gold-mining. Small-
business owners sold  shovels, sifting pans, maps and supplies. 

5. California applied to become a state in 1849. Declared free 
(without slavery) in 1850. Threw delicate balance of free / slave 
states into crisis.

6. San Francisco grew to be a city and busy trading port by 1850. 
7. Huge numbers of Chinese went to find riches by 1851. 
8. Crushing mills needed to extract gold from rock after 1852.
9. Huge impact on Plains. Miners travelled across natives’ hunting 

ground. Government forced to sign Fort Laramie Treaty. Law 
brought in which allowed natives to be sold into slave labour.

10. Mining caused environmental destruction in California, clogging 
rivers with silt and putting harmful chemicals into water supply.

11. Led to demands to connect country up fully with railroad.

Box E: Lives and culture of Plains Indians (natives)
1. Plains were vast and dangerous grassland. White Americans thought they 

were inhabitable before 1840s. Few resources e.g. water or wood. Extreme 
temperatures.

2. Sioux tribe divided into 3 groups: Lakota, Dakota and Nakota.
3. Moved permanently  from near Minnesota to Plains in 1830s when other 

natives filled up  their homelands to escape white expansion. 
4. Lakota were skilled with horses and followed buffalo herds. They, had guns 

from white traders from 1830.
5. Similarities and differences in the culture of the different tribes. Main 

features were: nomadic lifestyle, led by powerful warrior, buffalo used for 
food and homes (tipis), belief in Great Spirit and land could not be bought 
nor sold. 

Box  F: Journey to Oregon and California
1. Large number of whites travelled up to 3000 miles from 

1840s. Most travelled over land using wagons to carry 
belongings. 20 miles per day. 

2. Push and pull reasons for moving West: Banking system 
collapse in 1837, explorers began to map safe routes, 
California taken from Mexico by USA in 1848, Manifest 
Destiny, belief in converting natives to Christianity and 
advertising campaigns.  

3. Bought supplies at meeting place then travelled with 
company (group) across trails and Rocky Mountains. 
Natives often helped at rivers.

Box G: Mormon settlement of Utah
1. Religious group set up in 

1800s.Practiced polygamy 
(marrying many wives). 

2. Brigham Young chose Utah to 
build Salt Lake City in late 1840s.

3. Planned from beginning with 
irrigation ditches and Mormon 
Church decided how much land 
each family got.

4. Nobody owned water. Modelled 
on streets of Paris. Temple at 
centre. 



HISTORY

Box I: Pike’s Peak Gold Rush (1858 - 59)
1. Land occupied by Cheyenne Indians. Over 100, 000 arrived 

by 1859.
2. Farms established to feed those in mining towns e.g. 

Denver
3. Settlement in Kansas showed Plains were not deserts and 

encouraged settlers. 
4. Settlement of Kansas broke treaties made between USA 

and natives in 1850s.They began to fight back. By 1860, war 
inevitable.

Box J: Causes of Civil War 
1. People in South saw cities and industry of North as too 

modern and ungodly.
2. By 1850, population of North was growing rapidly and 

gaining more political power.
3. 1850 Compromise (law stating free states had to return 

escaped slaves to their owner) gave power back to 
slaveholders in South. In return, California became a 
free state. Many arguments over whether slavery 
should be allowed as USA grew.

4. Kansas-Nebraska Act (1854) overrode Missouri 
Compromise and allowed states to decide if wanting to 
be free or slave. 

5. In 1857, Supreme Court said slaves had no rights and 
government could not ban slavery in territories.

6. Republican Party created in 1854. Anti-slavery.Worried 
slaveholders in South. 

Box K: Trigger of Civil War
1. Abraham Lincoln elected President in 1860. Lots of support in 

North but almost none in South.
2. South Carolina voted to secede in November 1860 as a protest for 

him becoming President.
3. By 1861, six other states also seceded and formed the 

Confederacy. Elected own President, Jefferson Davis.
4. Lincoln said  the Confederacy and its President was  illegal in April 

1861. Davis ordered his gunboats to attack a Union fort, Fort 
Sumter in South Carolina. 

5. Lincoln declared war in April 1861. Four more states joined 
Confederacy by June 1861.

Box P: Reversal of Radical Reconstruction (1870 onwards)
1. Radical reconstruction was not popular in South. Many 

white business owners in North became rich from building 
railways or factories in South. Nicknamed carpetbaggers.

2. Freedman’s Bureau shut down in 1872. 
3. Many black Americans worked on plantations as 

sharecroppers.
4. 1873: Supreme Court said that voting rights at state level 

were choice of the state. 
5. 1875: Supreme Court said not role of government to stop 

black Americans being bullied out of voting booths.
6. 1877: Withdrew soldiers stationed in South after war. 

Box L: Civil War (1861 - 1865) 
1. Fought between North and South.
2. North called themselves Union.
3. South called themselves Confederacy.
4. 750, 000 people died. 

Box  N: Reconstruction (1865 - 66) 
1. Lincoln persuaded Congress to make 

Emancipation Proclamation the 13th Amendment 
in January 1865.

2. Set up Freedman's Bureau, which gave land 
confiscated from plantation owners to ex-slaves.

3. Lincoln shot dead in April 1865 and replaced by 
Andrew Jackson. 

4. Jackson believed his most important job was to 
bring country back together. Forgave thousands of 
Confederate soldiers. Returned land to plantation 
owners. South allowed to re-establish own state 
governments and bring in Black Codes. Stopped 
work of Freedman’s Bureau.Did little to stop Ku 
Klux Klan. 

Box O: Radical Reconstruction (1866 - 1870)
1. Many Republican politicians were extremely angry at 

Johnson and forced through own changes.
2. Freedman’s Bureau re-established in February 1866.
3. Congress brought in Civil Rights Bill in March 1866 to protect 

rights of all black Americans.
4. Congress proposed the 14th Amendment in April 1866, 

which said anyone born in USA was a citizen regardless of 
skin colour. Became law in July 1868.

5. Ex-Confederate governments were taken over by North 
between March and July 1867. People who fought against 
the Union were banned from voting. Military sent to South 
to protect rights of black Americans. 

6. 15th Amendment passed in March 1870, giving all black 
Americans the right to vote. More than 2000 black 
Americans were voted into political office by November 
1870;

Box  M: Experience of Black people during Civil War
1. In North: Lived in poorer areas with higher rents, segregated 

education, could get jobs but not  in charge of whites, of equal 
pay or  professional e.g. doctor, lawyer etc. 

2. In South: Most were slaves. If not, could not get jobs. Lived in 
plantation houses. Disease spread easily. Illegal to learn 
reading and writing.

3. 1861 - 62:Union refused to end slavery throughout whole of 
USA but South Carolina was a free state. Ex-slaves began 
setting up regiments. A lot of opposition to these and they 
often did hard labour for Union army. Volunteers taught ex-
slaves how to read and write. 

4. 1863 - 65: Lincoln declared the Emancipation Declaration on 
1st January 1863. Freed all slaves across USA upon Union 
winning war. Thousands of ex-slave men joined the Union army 
and often did worse jobs. Ex-slave women supported as nurses 
/ cooks. Most black workers in North did not volunteer.

5. Race riots happened across Northern cities where whites were 
forced to join the army and blamed black people for this..

The Making of America 1789 - 1900
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MUSIC

Component 1 - Exploring Music Products and Styles

Key Objective: 

To understand stylistic features and characteristic of a genre of music and how it develops. 

Each year, the music industry produces a wide 
range of products such as recordings, compositions, 
live performances, music for film, TV and computer 
games. Have you ever wondered how these 
products are created? Through Music industry 
products you will consider the impact of the music 
for the purpose and intended audience it was 
created for. 

Types of music product: o live performance o audio 
recording o composition for media, such as film, TV, 
adverts and computer games o original song or 
composition o Digital Audio Workstation (DAW) 
project.

What Styles of Music are there? 

- Popular music styles 
- world music and fusion
- music for media
- western classical styles of music
- jazz and blues

Through COmponent 1 you will understand through 
practical work how music from a variety of styles is 
performed, created and produced in order to 
produce their own products. 
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● Popular music styles – a minimum of one from each of the 
following groups:  
- group 1: 50s and 60s, e.g. rock ‘n’ roll, British invasion, folk 

revival, Motown and soul, psychedelic
- group 2: 70s and 80s, e.g. heavy metal, prog, punk, disco, 

reggae, synth pop, hip-hop, post punk, hardcore 
- group 3: 90s to present, e.g. grunge, Britpop, rave, techno, 

house/techno, drum and bass, nu-metal, pop punk, dubstep, 
reggaeton, grime, trap.

Other music styles – a minimum of one style from two of the 
following groups: 
- group 4: world music and fusion, e.g. samba, bhangra, African 

drumming, gamelan 
- group 5: music for media (film, TV or computer games), e.g. 

jingles, theme tunes, soundscapes, ambient music, Foley, 
diegetic, non-diegetic, motifs and leitmotifs, thematic 
development 

- group 6: western classical styles of music, e.g. baroque, 
classical, romantic, orchestral, leitmotif, minimalism, serialism

- group 7: jazz and blues, e.g. delta blues, trad jazz, bebop, 
swing/big band, modal jazz.

World Music 
Bhangra Music

Gamelan Music

African Drumming 
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1960’s and 70’s Pop music

BTEC: Component 1

In North America and Europe the decade was particularly
revolutionary in terms of popular music, as it saw the
evolution of rock. At the beginning of the 1960s, pop and
rock and roll trends of the 1950s continued; nevertheless,
the rock and roll of the decade before started to merge into a
more international, eclectic variant known as rock. In the
early-1960s, rock and roll in its purest form was gradually
overtaken by pop rock, beat, psychedelic rock, blues rock,
and folk rock, which had grown in popularity.

1960’s Iconic Groups

The Beatles were an English rock band formed in
Liverpool in 1960. With a line-up comprising John
Lennon, Paul McCartney, George Harrison and Ringo
Starr, they are
regarded as the most influential band of all time.
The group were integral to the evolution of pop
music into an art form and to the development of
the counterculture of the 1960s.

The Rolling Stones are an English rock band 
formed in London in 1962. The first stable line up 
consisted of bandleader Brian Jones (guitar, 
harmonica, keyboards), Mick Jagger (lead vocals) 
Keith Richards (guitar, vocals), Bill Wyman (bass), 
Charlie Watts (drums) and Ian Steward (piano). 
The group were at the forefront of British 
invasion bands.

The Who are an English rock band formed in 
London in 1964. Their classic line-up consisted of 
lead singer Roger Daltrey, guitarist and
singer Pete Townshend, bass guitarist John 
Entwistle and drummer Keith Moon. They are
considered one of the most influential rock bands 
of the 20th Century, selling over 100 million
records worldwide.
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1960’s British Invasion

Beat Music - Beat music, British beat, 
or Merseybeat (after bands from
Liverpool and nearby areas beside the 
River Mersey) is a popular music
genre of rock and roll that developed in 
the United Kingdom in the early
1960s

Listen to this piece by The Searchers –
what are the main features of the
Music?

https://youtu.be/7rXhXLsNJL8

Component 1 - Exploring Music Products and Styles
Love Potion No. 9 – The 
Searchers

- Instrumentation – 2 x Guitar, 
Bass,
Drums, Vocals
- 4/4 Time signature
- Up beat tempo
- Catchy Tune
- Simple
- Accented Guitar Chords
- Drum fills

1960’s British Invasion– Beat Music

Main Features
Strong beat, using the backbeat common to rock and roll 
and rhythm and
blues, but often with a driving emphasis on all the beats 
of 4/4 bar.
The chord playing of the rhythm guitar was broken up 
into a series of separate
strokes, often one chord per bar
Very simple on the beat bass playing
simple guitar-dominated line-ups, with vocal harmonies 
and catchy tunes.
The most common instrumentation of beat groups 
featured lead, rhythm and
bass guitars plus drums
Beat groups often sang both verses and choruses in 
close harmony, resembling
doo wop, with nonsense syllables in the backing vocals

https://youtu.be/7rXhXLsNJL8
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1980’s Synth Pop

Synth-pop was defined by its primary use of synthesizers, drum
machines and sequencers, sometimes using them to replace all 
other instruments.

Many synth-pop musicians had limited musical skills, relying on the 
technology to produce or reproduce the music. The result was 
often minimalist, with grooves that were "typically woven together 
from simple repeated riffs often with no harmonic 'progression' to 
speak of".

1980’s Iconic Groups

The Pet Shop Boys Formed in London in 1981 by
vocalist Tennant (then a writer for the music
magazine Smash Hits) and keyboardist Lowe, the
Pet Shop Boys arrived at a clever pairing of
ironic, coolly delivered lyrics and catchy
synthesizer-based dance music, underlain by
emotional tension. They incorporated the sounds
of disco, the frenetic style known as Hi-NRG,
house, and techno.

Depeche Mode are an English electronic music
band formed in Basildon, Essex, in 1980. The band 
currently consists of Dave Gahan (lead vocals 
and co-songwriting) and Martin Gore (keyboards, 
guitar, co-lead vocals and main songwriting). 
Depeche Mode were called "the quintessential 
eighties techno-pop band" by Rolling Stone.

Kraftwerk are a German experimental group widely 
regarded as the godfathers of electronic pop 
music. The original members were Ralf Hütter and 
Florian Schneider. The foundation for Kraftwerk’s 
music was the sounds of everyday life, a concept 
first fully realized on the 22-minute title track of 
the Autobahn album (1974). 

Kraftwerk

https://www.britannica.com/place/London
https://www.britannica.com/art/music
https://www.merriam-webster.com/dictionary/ironic
https://www.britannica.com/art/disco
https://www.britannica.com/art/house-music
https://www.britannica.com/art/techno
https://en.wikipedia.org/wiki/Electronic_music
https://en.wikipedia.org/wiki/Basildon
https://en.wikipedia.org/wiki/Essex
https://en.wikipedia.org/wiki/Dave_Gahan
https://en.wikipedia.org/wiki/Martin_Gore
https://en.wikipedia.org/wiki/Rolling_Stone
https://www.britannica.com/art/popular-music
https://www.britannica.com/biography/Ralf-Hutter
https://www.britannica.com/biography/Florian-Schneider
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1960s and 70s Pop music

BTEC: Component 1

In North America and Europe the decade was particularly
revolutionary in terms of popular music, as it saw the
evolution of rock. At the beginning of the 1960s, pop and
rock and roll trends of the 1950s continued; nevertheless,
the rock and roll of the decade before started to merge into a
more international, eclectic variant known as rock. In the
early-1960s, rock and roll in its purest form was gradually
overtaken by pop rock, beat, psychedelic rock, blues rock,
and folk rock, which had grown in popularity.

1960s Iconic Groups

The Beatles were an English rock band formed in
Liverpool in 1960. With a line-up comprising John
Lennon, Paul McCartney, George Harrison and Ringo
Starr, they are
regarded as the most influential band of all time.
The group were integral to the evolution of pop
music into an art form and to the development of
the counterculture of the 1960s.

The Rolling Stones are an English rock band 
formed in London in 1962. The first stable line up 
consisted of bandleader Brian Jones (guitar, 
harmonica, keyboards), Mick Jagger (lead vocals) 
Keith Richards (guitar, vocals), Bill Wyman (bass), 
Charlie Watts (drums) and Ian Steward (piano). 
The group were at the forefront of British 
invasion bands.

The Who are an English rock band formed in 
London in 1964. Their classic line-up consisted of 
lead singer Roger Daltrey, guitarist and
singer Pete Townshend, bass guitarist John 
Entwistle and drummer Keith Moon. They are
considered one of the most influential rock bands 
of the 20th Century, selling over 100 million
records worldwide.
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OPINION

En mi colegio estudio…
(At school I study…)
Mi asignatura favorita es
(my favourite subject is)
Me encanta (I love)
Me gusta (I like)
Me da igual (I don’t care 
about)
No me gusta (I don’t like)
No soporto (I can’t stand)
Odio (I hate)

NOUN

el dibujo   (art)
el diseño  (design)
el español  (Spanish)
el francés  (French)
el inglés  (English)
el teatro (drama)

la cocina (catering)
la geografía 
(geography)
la historia (history)
la informática  
(computing)
la música (music)

CONNECTIVE

porque
(because)

ya que
(since)

dado que
(given that)

pero (but)

aunque
(although)

sin embargo 
(however)

NO SOLO 
(NOT ONLY)

REASON 1

es interesante 
(it’s interesting)
es útil para el futuro  
(it’s useful for the future)
es fácil  (it’s easy)
se me da bien  (I’m good 
at it)
saco buenas notas (I get good 
grades)
es demasiado difícil  
(it’s too hard)
se me da mal (I’m bad at 
it)
no es útil  (it’s not useful)

CONNECTIVE

y (and)

y también (and 
also)

SINO (BUT)
ONLY USE WITH 

‘NO SOLO’

REASON 2

aprendo mucho en clase
(I learn a lot in class)

me gusta el profesor.
(I like the teacher -
male) 

me gusta la 
profesora.
(I like the teacher -
female)

tengo amigos en 
clase.
(I have friends in 
class)

no aprendo nada en 
clase.
(I don’t learn anything 
in class)

no me gusta el profesor.
(I don’t like the teacher –
m.)

no me gusta la profesora.
(I don’t like the teacher –
f.)

Mis asignaturas favoritas 
son
(my favourite subjects 
are)
Me encantan (I love)
Me gustan (I like)
Me dan igual
(I don’t care about)
No me gustan (I don’t 
like)
Odio (I hate)

los idiomas  
(languages)

las empresariales  
(business studies)
las ciencias  (science)
las matemáticas  
(maths)

son divertidos/as
(they are fun)
son interesantes  
(they are interesting)
son útiles para el futuro
(they are useful for the future)
son fáciles    (they are easy)
se me dan bien  (I’m good at 
them)
son demasiado difíciles  
(they are too hard)
son aburridos/as
(they are boring)
se me dan mal  (I’m bad at them)

SPANISH

1



TIME PHRASE

Ahora (Now)

Hoy en día 
(Nowadays)

Actualmente 
(Currently)

OPINION

mi profesor(a) favorito/a es el/la de…
(my favourite teacher is the … one)
me encanta mi profesor(a) de… 
(I love my ... teacher)
me gusta mi profesor(a) de… 
(I like my ... teacher)

prefiero a mi profesor(a) de...
(I prefer my ... teacher)

NOUN

dibujo   
(art)

diseño  
(design)
español  

(Spanish)
francés  

(French)
inglés  

(English)
teatro 

(drama)
cocina

(catering)
geografía 

(geography)
historia
(history)

informática  
(computing)

música
(music)
idiomas  

(languages)
empresariales  

(business studies)
ciencias  
(science)

matemáticas  
(maths)

CONNECTIVE

porque
(because)

ya que
(since)

dado que
(given that)

REASON

es divertido/a. (s/he is fun)
es gracioso/a. (s/he is funny)
es simpático/a. (s/he is kind)
me ayuda mucho. (s/he helps me a lot)
explica las cosas muy bien.
(s/he explains things very well)
nos hace reír. (s/he makes us laugh)
aprendo mucho en la clase.
(I learn a lot in the class)
le apasiona su asignatura.
(s/he is passionate about his/her subject)

odio a mi profesor(a) de…
(I hate my ... teacher)

mi peor profesor(a) es el/la de…
(My worst teacher is the … one)
no me gusta nada mi profesor(a) de… 
(I don’t like my ... teacher at all)

no soporto a mi profesor(a) de...
(I can’t stand my ... teacher)

… y tampoco me gusta mi profe de…

(... and I don’t like my … teacher either)

es aburrido/a.  (s/he is boring)
es pesado/a.  (s/he is annoying)
es antipático/a.  (s/he is mean)
explica las cosas muy mal.
(s/he explains things very badly)
no aprendo nada en la clase.  
(I learn nothing in the class)
no le gustan los niños (s/he doesn’t like kids)
nos da demasiados deberes.
(s/he gives us too much homework)
nunca me ayuda. (s/he never helps me)

Antes (before)

Hace unos años 

(a few years 
ago) 

me encantaba mi profesor(a) de… 
(I loved my ... teacher)
me gustaba mi profesor(a) de… 
(I liked my ... teacher)

odiaba a mi profesor(a) de…
(I hated my ... teacher)

era divertido/a.  (s/he was fun)
era pesado/a.  (s/he was annoying)
me ayudaba.  (s/he helped me)
aprendía mucho/nada en la clase.
(I learned a lot/nothing in the class)
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¿Qué hay en tu insti?  (What is there in your school?)

VERB

En mi cole hay
(In my school 
there is/are)
En mi insti hay
(In my school 
there is/are)
Mi cole tiene
(My school has)
Mi insti tiene
(My school has)

NOUN

un patio (a playground)
un gimnasio (a gym)
un comedor 
(a canteen)
un campo de deportes 
(a sports field)

una sala de 
informática 
(a computer suite)

unos laboratorios 
(some science labs)
muchos pasillos 
(lots of corridors)
muchas aulas 
(lots of classrooms)

CONNECTIVE

que (that)

pero (but)

VERB

es (is)

son (are)

COMPARATIVE

más (more)

menos (less)

tan (as)

REASON

grande (big)
impresionante 
(impressive)
pequeño/a (small)
antiguo/a (old)
moderno/a 
(modern)
ruidoso/a (noisy)
tranquilo/a (quiet)
limpio/a (clean)
sucio/a (dirty)

grandes (big)
impresionantes 
(impressive)
pequeños/as 
(small)
antiguos/as (old)
modernos/as 
(modern)
ruidosos/as (noisy)
tranquilos/as 
(quiet)
limpios/as (clean)
sucios/as (dirty)

CONNECTIVE

que (than)

como (as)

NOUN

el patio. 
(the playground)
el gimnasio. (the gym)
el comedor. 
(the canteen)
el campo de deportes. 
(the sports field)

la sala de informática. 
(the computer suite)

los laboratorios. 
(the science labs)
los pasillos. 
(the corridors)
las aulas. 
(the classrooms)

Antes había

(Before there 
was / were)

Antes tenía 

(Before it had) 

era 
(was)

eran 
(were)
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¿Cómo es tu día escolar?  (What is your school day like?)

VERB

Llego al insti 
(I arrive to 
school)

Las clases 
empiezan 
(Lessons start)

TIME

a las ocho en 
punto (at eight 
o’clock )

a las ocho y diez 
(at ten past eight)

a las ocho y 
cuarto 
(at quarter past 
eight)

a las ocho y veinte 
(at twenty past 
eight)

a las ocho y 
media 
(at half past eight)

a las nueve 
menos veinte 
(at twenty to nine)

CONNECTIVE

y (and)

luego (then)

VERB

tengo
(I have)

tenemos 
(we have)

NOUN

el recreo 
(break)

la comida 
(lunch)

TIME

a las once en punto.
(at eleven o’clock )

a las once y cuarto.
(at quarter past 
eleven)

a las doce menos 
veinte.
(at twenty to 
twelve)

a las doce y media.
(at half past twelve)

a la una menos 
cuarto. (at quarter 
to one)

a la una. (at one)

a las tres en punto. 
(at three o’clock)

SEQUENCER

Después de clase 
hay
(After lessons 
there is/are)

NOUN

ayuda con deberes. 
(help with homework)

actividades deportivas 
(sports activities)

clases de repaso. 
(revision lessons)

clubs extraescolares. 
(extra-curricular clubs)

ensayos. (rehearsals)

partidos de deporte. 
(sports matches)

prática de música. 
(music practice)

terminan las clases 
(lessons end)
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¿Cómo es tu uniforme?  (What is your uniforme like?)

VERB

Llevo
(I wear)

NOUN

un jersey 
(a jumper)
un vestido 
(a dress)

una camisa 
(a shirt)
una chaqueta 
(a blazer)
una corbata (a tie)
una falda  (a skirt)

ADJECTIVE

negro/a (black)

blanco/a 

(white)

rojo/a (red)

amarillo/a 

(yellow)

morado/a

(purple)

verde (green)

azul (blue)

gris (grey

CONN’VE

con
(with)

y (and)

NOUN

un jersey. 
un vestido. 

una camisa. 
una 
chaqueta. 
una corbata. 
una falda. 

OPINION

Me chifla mi uniforme 
(I’m crazy about my 
uniform)

Me gusta mi uniforme
(I like my uniform)

Odio mi uniforme
(I hate my uniform)

No soporto mi 
uniforme (I can’t stand 
my uniform)

REASON

porque es muy elegante.
(because it’s very smart)

porque es cómodo.
(because it’s comfortable)

porque es feísimo.
(because it’s really ugly)

porque es demasiado 
incómodo.
(because it’s too uncomfy)

Tengo que 
(I have to)

Tenemos que 
llevar  
(We have to)

Hay que 
llevar 
(You have to)

Se debe 
llevar
(You must)

llevar  
(wear)

calcetines 
(socks)
pantalones 
(trousers)
zapatos
(shoes)

negros

blancos

rojos

amarillos

morados

verdes

azules 

grises

calcetines. 
pantalones. 
zapatos.

Personalmente, pienso 
que
(Personally, I think 
that)

Personalmente, diría 
que
(Personally, I’d say 
that)

Desde mi punto de 
vista, 
(From my point of view)

es muy elegante.
(it’s very smart)

es cómodo.
(it’s comfortable)

es feísimo.
(it’s really ugly)

es demasiado incómodo.
(it’s too uncomfy)
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When I am going to do my homework

Monday Tuesday Wednesday Thursday Friday Saturday Sunday

Before 

school

Lunch 

time

Between 

3.00pm

and 

4.00pm

Between 

4.00pm 

and 

5.00pm

Between 

5.00pm 

and 

6.00pm

Between 

6.00pm 

and 

7.00pm

Between 

7.00pm 

and 

8.00pm

Between 

8.00pm 

and 

9.00pm

HOMEWORK PLANNER
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